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ABSTRACT 
Processes of Jewish American Identity Development: 
Perceptions of Conservative Jewish Women 
February 1986 
Andrea C. Kandel, B.A., Franklin and Marshall College 
M.Ed., Northeastern University, Ed.D., University of Massachusetts 
Directed by: Dr. Bailey W. Jackson 
Purpose 
The purpose of this study was an exploration of the process(es) of 
Jewish American Identity Development in Conservative Jewish women. It 
sought to explore the development of Jewish identity among women of the 
Conservative sect. 
Since there were no known studies on the process of Jewish American 
identity development, this study was considered exploratory research in 
this area. Therefore, instead of specific hypothesis testing, the pre¬ 
sent study sought answers to a set of general resarch questions: How 
do women describe their Jewish experience? Do or did Jewish women try 
to hide their Jewishness? How do women resolve the fact that they are 
Jewish? What precipitated the decision to accept/reject their Jewish¬ 
ness? Are there any specific patterns and/or sequential stages of 
development that appear with regard to the Jewish identity development 
process for this sample? 
Methodology 
A qualitative research method was used since this was an explora¬ 
tory study aimed at generating a theory of the process of Jewish Ameri¬ 
can identity development. As its methodological framework, the study 
utilized the work of Glaser and Strauss (1968) in The Discovery of 
Grounded Theory. 
Twelve Conservative (second or third generation Ashkenazim) Jewish 
women made up the sample. 
Results and Conclusions 
Findings from this study did not reveal a sequential model of 
Jewish American identity development within this population. What did 
emerge was a picture of a continuum of responses related to racial 
identity development issues. Further analysis also seemed to indicate 
that exposure to diversity increased the likelihood of a different 
pattern of responses than if one remains closely and consistently asso¬ 
ciated and identified with members of one's own group. This pattern of 
response was typified by a higher degree of acceptance of people who are 
v' 
different, an awareness of the oppression of one's own group, a realiza¬ 
tion that one's oppression connects with the oppression of other groups 
and there appeared a certain level of political consciousness. 
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CHAPTER I 
INTRODUCTION 
The focus of this study was an exploration of the process(es) of 
Jewish American Identity Development in Conservative Jewish women. It 
sought to explore the development of Jewish identity among women of the 
Conservative sect. The study made three assertions. First, Anti- 
Semitism, i.e., the oppression of Jews, continues to exist in the United 
States. Second, that Jews are a minority in the United States. And 
third, as a result of the implications of the first two assertions on 
Western culture, i.e., the dominant or majority group determines what is 
normal, right, etc., Jewish individuals may need to go through a devel¬ 
opmental process in order to accept their identities as Jews. The study 
attempted to identify this process of development by interviewing women 
on their experience as Jews. 
I. Problem Statement 
As evidenced in the following quote, Jews in America live in a kind 
of safety and a kind of fear: 
Most Jews in America grow up with schizophrenic view of anti- 
Semitism. On the one hand, we are educated to believe that America 
has been good to the Jews. "Where," it is asked, "have the Jews 
been allowed such freedom and success?" Yet, at the same time, we 
have the memory of Nazi Germany where Jews asked the same question. 
And day to day anti-Semitic experiences remind us that we're always 
outside and often despised by other Americans. (Perlman, 1978) 
Because of the overt (e.g., name calling, graffiti), and covert (e.g., 
hidden feelings a Jew perceives from another person), ways anti-Semitism 
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is expressed in America, Jews may have difficulty feeling positive about 
their Jewish heritage and culture. Common reactions among Jews in a 
society which defames Jewishness is to deny that they are Jews, to wish 
that they (the Jew) looked like their Gentile cohorts, and to hate and 
oppress other Jews. 
The problem lies in well established social beliefs and practices. 
The Gentile population, particularly white males, write the history, 
dictate the national holidays, create the standards for beauty (white, 
blond, blue-eyed, thin) and basically establish what is "normal" and 
what is not. Since the dominant culture dictates normalcy, difference 
is looked upon as strange and as a threat to American society rather 
than an enhancement (Miller, 1976). 
The effects of the social and educational dynamics of the American 
society on Jews leads to one of the most important psychological prob¬ 
lems facing Jews today--that of identity conflict (Cowan, 1982; 
Dashefsky, 1974; Davidowicz, 1977; Herman, 1977; Lewin, 1945; Sartre, 
1946). According to Erickson (1968), conflict in identity can occur 
when one does not have a positive desire to identify oneself with a 
group to which one belongs due to negative attributes and/or feelings 
that are attributed to that group. In the case of American Jews, con¬ 
flict in identity can occur when they become aware of themselves as an 
often denigrated religious and cultural minority. Due to the many nega¬ 
tive connotations attributed to them, Jews choose not to identify them¬ 
selves with their heritage and cultural group. It is not the lack of 
recognition that s/he is a Jew but rather it is how s/he feels about 
being a Jew that is a source of conflict. 
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What are the effects Jews experience in an oppressive environment? 
Freud discovered that his own tradition is the cause of an even 
more disastrous oppression: one that binds from within. The 
liberation of the Jew must include a very definite untying of 
intimate bonds, it must create a separation from his (sic) beliefs 
and collective practices, in short, it must suppose a preliminary 
rejection of his (sic) Jewishness. (Memmi, 1968, p. 98) 
As this example suggests, developing a positive Jewish identity may not 
be easy. Feelings of self-denial and embarrassment surrounding ethnic 
identity inhibit an individual from feeling fully positive about him/ 
herself. It is important to accept and acknowledge all parts of one's 
identity. It is unhealthy to grow up in a society where one learns that 
in order to be accepted a large part of one's identity has to be sti¬ 
fled, hidden or denied. As Friere stated, "When you lose your identity 
you are nothing" (Friere, personal dialogue, February 17, 1984). 
Little is known about the process Jews may go through in accepting 
their identities as Jews. For this researcher, the questions that arose 
from the foregoing assertions were: Have other Jews experienced their 
Jewish beliefs and practices as oppressive? Do Jews feel shame and 
discomfort when confronted with declaring their Jewishness? Do Jews try 
to hide their Jewishness? In coming to terms with their Jewishness, do 
Jews go through an anti-Semitic stage themselves, i.e., become self- 
hating Jews? If these concerns are typical, do they form a regularly 
occurring sequence? 
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Answers to these questions can only be speculative since the 
literature related to these questions is rare. Therefore, the focus of 
this exploratory descriptive study was to help answer these questions. 
II. Purpose of the Study 
The purpose of this study was to explore the developmental 
process(es) that Jewish American women, of the Conservative sect, go 
through in the process of developing a Jewish identity in a predominant¬ 
ly Christian society. 
One of the outcomes of this study was a framework for understanding 
the ramifications of growing up as such in a primarily suburban and 
Jewish context. This study adds to a small but growing body of litera¬ 
ture on the dynamics and impact of oppression in the United States. 
This work on Jewish identity, when added to work being done on Blacks 
(Cross, 1971; Jackson, 1976), Gays and Lesbians (Dell, Weinberg and 
Hammersmith, 1981; Harro, 1983), Asian Americans (Kim, 1980), Whites 
(Edler, 1974; Hardiman, 1982), helps clarify the societal patterns which 
transcend any particular or single manifestation of oppression. It 
enriches what was known about what Conservative Jewish women think of 
their Jewishness. Also, the particular outcomes of the study, which are 
discussed later, suggest important variables to consider in the design 
and implementation of future social-group identity development research. 
Some of the questions this study sought to answer were: 
1. How do women describe their Jewish experience? 
2. Do or did Jewish women try to hide their Jewishness? 
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3. How do women resolve the fact that they are Jewish? 
4. What precipitated this decision to accept/reject their Jewish¬ 
ness? 
5. Are there any specific patterns and/or sequential stages of 
development that appear with regard to the Jewish identity 
development process? 
The above questions served as a basis for focused interview ques¬ 
tions and analysis of the data. They are similar to questions Kim 
(1980) asked regarding Asian American Identity Development (AAID) and 
were used here to help compare findings in this study to previous iden¬ 
tity development work. 
III. Significance of the Study 
This study provides an initial basis for understanding the condi¬ 
tions that might help individuals move along an identity development 
path. It has also provided a beginning examination of what some of the 
elements might be in a stage model for Jewish Identity Development. 
The findings may substantiate and give support not only to the 
often painful and confusing ways that Jews see themselves in this 
society, but the study may also aid educators, human service personnel, 
counselors and anyone else dealing directly with this population by 
lending insight into how some Jews may feel about their identities as 
Jews. 
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IV. Definition of Terms 
Jew. For the purpose of this study a Jew has been defined as a 
member of an ethnic group, i.e., a large group of people sharing common 
traits and customs. In a later section, Jewish American History, this 
term will be discussed in greater depth. 
Gentile. A term applied to a non-Jew. 
Identity. In this study identity has been defined in terms of 
self-concept and social identity, i.e., the combination of how the world 
identifies the individual (social identity), and how the individual 
feels about him/herself (self-concept) (Dashefsky, 1976; Erikson, 1963). 
Identity Development. According to Erikson (1968), identity devel¬ 
opment is not only developmental, since it is not seen as resulting in 
an end product, but continually in the process of changing and develop¬ 
ing. Furthermore, the developmental nature of identity is considered to 
be influenced by the individual and her/his social environment. There¬ 
fore, this study views identity development as a psychosocial process 
rather than purely psychological. A more detailed definition of iden¬ 
tity development is addressed in Chapter III. 
Identity Conflict. This occurs when one does not have a positive 
desire to identify oneself as a member of a cultural, racial or gender 
group to which one is ascribed. One does not identify oneself with 
one's group because such an identification does not imply a positive 
orientation of oneself (Rose and Rose, 1965, p. 247). According to 
Erikson (1968), identity crisis is: 
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. . . a crucial moment when development must move one way or 
another, marshalling resources of growth, recovery and further 
differentiation. This proves applicable to many situations: a 
crisis in individual development or the emergence of a new elite in 
the therapy of an individual or in the tensions of rapid historical 
change. (Erikson, 1968, p. 16) 
Yiddish. Second only to Hebrew, the most important of all the 
languages spoken by Jews the world over. 
CHAPTER II 
JEWISH AMERICAN HISTORY 
The purpose of this chapter is to present a brief history of the 
Jews in America so as to give the reader a context for understanding 
Jewish American Identity Development. This chapter will be divided into 
four sections. The first section will deal with the dilemma of defining 
the term Jew. Section two will focus on Jewish immigration, its trends 
and impact on today's Jew. The third section will deal with Conserva¬ 
tive Judaism and its roots, while the fourth and final section concen¬ 
trates on Jewish women and how their changing roles influence the iden¬ 
tity of Jewish women today. 
I. What is a Jew? 
Many books and articles have been written trying to decide and 
define "Who or what is a Jew?" Some people still believe that the Jews 
constitute a race, although in fact there are Jews of many racial back¬ 
grounds. Others believe that the Jews are part of an ethnic group, and 
still others believe that to be a Jew is solely a religious affiliation 
(Neusher, 1974). As Borowitz (1973) points out in his book, The Mask 
Jews Wear, "We have difficulty defining ourselves (Jews) to the world, 
because there are so few examples of our peculiar sort of hybrid 
(Borowitz, 1973, p. 113). 
In this section, this author will attempt to shed some light on 
this confusing and often controversial issue. 
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Generally, the American people are divided into three major reli¬ 
gious groups: Protestants, Catholics and Jews (Borowitz, 1973). The 
process of identifying being Jewish with religious practice, and defin¬ 
ing religious practice in the Christian sense of belonging to a church, 
was born with the Enlightenment. With the Jews granted internal autono¬ 
my in the Middle Ages, the sense of their separate peoplehood could be 
easily maintained within and without the Jewish community. What changed 
this notion of Jewishness, at least formally, was the development of the 
secular state in the eighteenth century. At this time, religion and 
nationality were divorced, making religion, including Christianity, a 
far more private and personal activity than it had previously been. The 
Jews were offered the rights of citizenship within the boundaries of the 
nation state. Acceptance of these rights made impossible the Jewish 
community's separate legal status and distinct sense of national iden¬ 
tity (Borowitz, 1973; Eban, 1968; Glazer, 1957; Dimont, 1982). 
Thus, when the leaders of various Western European states consi¬ 
dered giving Jews the rights of citizenship, they wanted to be certain 
that their Jewishness would not interfere with their loyalty to the 
state. Napoleon went so far as to ask the leaders of French Jewry a 
dozen questions to be certain that French nationalism came before being 
a Jew. "To be understood and accepted the French Jewish spokesmen 
explained their community in terms of the prevailing culture: Jewish¬ 
ness was simply a religion" (Borowitz, 1973, p. 107). By defining their 
Jewish identity in private religious as opposed to ethnic or national 
terms, they assured both their organized status and justified their 
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right to citizenship. Emancipated Jewries everywhere have followed that 
line. The effect of this kind of reasoning, as it has filtered down 
into the community, has been to give the Jew the impression that Judaism 
was essentially only another church. Borowitz believes that "we shall 
never understand our ties to our Jewishness until we straighten out this 
misconception" (Borowitz, 1973, p. 107). 
To this day, to be a practicing Christian means to join a church. 
To insist that since Jews today live largely among Christians they must 
see themselves in Christian terms is not realism but, as Borowitz and 
Sartre state, self-hate. Judaism is not a church since Jews are not 
essentially united by doctrines, sacraments, hierarchy, or other signs 
of a church. Thus, if Judaism is not just a religion, nor a race, since 
there are Jews of many races, what, then, is a Jew? 
The Bible calls the Jews "a people," and sometimes "goi," which 
means, "a nation." However, these two terms can be confusing in the 
present day. In American society, with its homogenized citizenry, the 
term "people" seems to mean only individuals, and "nation" is too close¬ 
ly connected to state or government to apply to world Jewry. Thus, the 
proposal of Borowitz, Eban, Glazer, Lewin and others with which this 
author agrees is to use the sociologist's label "ethnic group." 
An ethnic group, as defined by Webster's Dictionary, is "of or 
relating to races or large groups of people classed according to common 
traits and customs." According to that definition, the Jews would cer¬ 
tainly be labeled an ethnic group since they are a large group of people 
sharing common traits and customs. 
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To comprehend the historical traditions that Jews share we can go 
back to biblical times. Most likely, the biblical Hebrews had some 
genealogical bond. Moreover, they also shared their language or dia¬ 
lect, a unified area of settlement and a sense of their history; in 
short, they had a distinct culture. Such a group can hardly be labeled 
a church. It was once called an ethnos, and since such culturally 
united groups continue to exist we call them ethnic. The Jews begin as 
such an ethnic group. 
Though the Jews transformed their simple culture into a profound 
and complex covenant with God, they never gave up their essentially 
ethnic character. Thus, the absence of dogma in Judaism is but 
another sign that the Jews continued to maintain themselves as a 
people and not as a church. (Borowitz, 1973, p. 110) 
What has primarily bound Jews to one another over the centuries are 
ethnic ties. Hebrew, their common language, has made possible interna¬ 
tional Jewish communication, even though some communities were not ex¬ 
pert in it. A church does not need a language. Latin has always been 
an institutional language limited to an elite. However, every Jewish 
male studied Hebrew. Thus, the production of so secular a thing as 
language itself testifies to the potency of Jewish ethnicity (Borowitz, 
N 
1973; Dimont, 1962; Howe and Libo, 1979). 
The members of an ethnos, or ethnic group, share its destiny even 
though they may not care for certain ideologies within it. For example, 
while victims of the Holocaust may not all have lived as Jews, they all 
died as Jews. 
Another unique factor to Jews is the way in which one becomes a 
Jew. One can covert to Judaism, but traditionally it is through the 
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mother that one's Jewish identity, as a matter of birth, is established. 
A church requires baptism for membership, in some instances delayed 
until the child has reached the age of consent and can personally accept 
the faith which characterizes his/her church. Ethnic groups operate 
differently. A Turk is born into a Turkish family, an Eskimo has Eskimo 
descent, and a Jew is born into a Jewish family. "What was one decision 
in one generation is biology in the next. Ethnicity goes that far in 
Judaism" (Borowitz, 1973, p. 112). 
The question can now be raised, "What happens to Jews who convert 
to another faith, are they still considered Jews?" As Jewish law sees 
it, despite their new beliefs, they cannot stop being a Jew. What was 
theirs at birth they cannot forfeit. They may lose certain privileges 
and become liable to certain penalties, but if they wish to return they 
need not reconvert to Judaism. Generally, a sign of serious intent is 
all that is needed. The accepted rule is that a Jew who sins is none¬ 
theless a Jew. 
The family plays a central role in Judaism. It is the family, over 
the generations, that has provided not merely shelter and nurture, but 
motivation and values to its children. Jewish values then, are trans¬ 
mitted as a natural part of growing up and maturing. In Judaism, 
parenthood is not incidental, rather it is the most important responsi¬ 
bility of one's existence. In this ethnic group, to create a good fam¬ 
ily is a vocation; to raise good children is the single most important 
means of personal fulfillment. 
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With the exception of the Hasidim, Jews do not live in cultural 
segregation and their lives are similar to those of other Americans. 
Because of this acculturation, one may ask how continuing positive 
Jewish differences arise if there is such a similarity between the 
Gentile and Jewish ways of life. "Were the Jews still devout, we could 
answer that their religion skews their statistics in the general pat¬ 
terns. But we are not devout . . ." (Borowitz, 1973, p. 118). Since 
religious tradition does not play a significant part in many Jews' 
lives, our Jewishness is functioning on another level, an ethnic one. 
The Jewish family gives the lives of its children a permanent cast. 
From growing up in a Jewish family one has already integrated certain 
social traits with those of one's individuality. 
Jewish ethnicity is a vital determinant of personality and self- 
identification. The feelings of love and hate that one may have toward 
one's immediate relatives can also be manifested towards one's Jewish¬ 
ness. And it can have the same sort of power over feelings of worth and 
accomplishments that parents can have. 
Ethnicity accomplishes another purpose central to the Jewish 
ethnos, and that is, persistence through time. From biblical times on, 
the Jews have understood their purpose in history to be that of making 
the whole world a just, compassionate, and peaceful place in which to 
live. Centuries have passed since the Jews have pledged themselves to 
this task, and many have not given up hope that it will one day become 
reality. At the same time, the Jews understand that this will not come 
to pass too quickly, even though they pray that it will. "As one 
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rabbinic tradition puts it, if you are planting a tree when they tell 
you the Messiah has come, first finish planting the tree and then go 
see" (Borowitz, 1973, p. 122). 
The Jews are an ethnic group in the same way that "land and lan¬ 
guage and love and literature and folkways, all work to make Jewish 
commitment adequate to the task of outlasting history so as to transform 
it" (Borowitz, 1973, p. 124). A significant example of the historic 
power of Jewish ethnicity is how the Jews transformed the ghetto experi¬ 
ence into a richly human way of life. In this segregated community 
every aspect of existence from dress to philosophy was permeated with 
distinctive formative Jewish style: 
To be a Jew means to know from the experience of your people that 
morality is not without power, that mankind may not give up its 
hope of a decent world. Rather, the continued existence of this 
tiny, battered people testifies that men (sic) can transform ugly 
social realities into the basis for high moral achievement. We may 
fail. A community may go under. But the Jewish people will sur¬ 
vive and will not be forgotten. The Jewish people is a guarantee 
that it will yet be accomplished. (Borowitz, 1973, p. 132) 
II. American Judaism: The Beginning 
In order to understand the development of American Jewish identity 
in the 1980s it is important to reflect and understand Jewish American 
immigration and culture. Identity is not formed out of nothing, there 
are reasons people live the way they do, there are philosophies people 
have formed for various reasons. Given this, in order to understand the 
Jew today we need to know about the Jew of yesterday. 
The literature is so vast on American Judaism that this author has 
chosen to concentrate on the significant waves of Jewish immigration. A 
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more detailed account of the Eastern European immigration to America, of 
which all the subjects are descendents, will be given in section IV of 
this chapter. 
The immigration of Jews to America can be divided into three main 
waves. The first wave dates back to the expulsion of the Jews from 
Spain in 1492. On March 21 of that year Ferdinand and Isabella issued a 
decree that gave the Spanish Jews, or Sephardim, an option of either 
becoming Christians or being expelled from the country. While many were 
baptized the majority found exile preferable to renouncing their Jewish 
faith. The second wave, consisting of German Jews, was a 19th century 
immigration which originated both in Germany itself as well as in some 
neighboring countries where the middle class Jews of the large cities 
had been attracted to German culture. The last group to come, arriving 
chiefly during the period 1880-1914, were the East European Jews, or 
Ashkenazim. This category, the largest of the three, included individ¬ 
uals from Russia, Poland, and other territories ruled by Czarist Russia, 
and from certain sections of the Austro-Hungarian Empire. 
Since each group brought its own culture and traditions and because 
of the massive amount of literature on American Jewish history and immi¬ 
gration, this author has chosen to concentrate on Eastern European 
Jewry. The main reason for this decision is that the Eastern European 
Jew constituted the majority of American Jewish immigrants and that they 
are the most recent group to arrive. 
Before immigrating to America, life for the Eastern European Jew 
was anything but easy. These Jews were subject to the tyranny of the 
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Czars, lived under conditions of extreme poverty and persecution, were 
harassed by officials, and were helpless before the physical violence 
(pogroms, or semiorganized riots) of peasants. The Jews were usually 
forbidden to own land and in an overwhelmingly agricultural country, 
this was an extreme handicap. They were forced to live in certain pre¬ 
scribed areas called the Pale. There they engaged in petty trading and 
worked at a few crafts. Some Jews lived in the city where they worked 
in factories, others were involved in political movements such as 
socialism and Zionism. Most of the Jews, however, lived in shtetl com¬ 
munities which were small towns. Generations of poverty eventually and 
inevitably left their mark on many in physical debility, social demoral¬ 
ization and a general attitude of passivity. Jews believed that God 
would help, man could not. As the philosopher Isiah Berlin said, "The 
Jews of East Europe put all their faith in God and concentrated all 
their hope either upon individual salvation, immortality in sight of God, 
or upon the coming of the Messiah" (Howe and Libo, 1979, p. 3). 
A wave of pogroms and a series of new anti-Jewish decrees in Russia 
started a large number of immigrants on the way to America around 1881- 
1882. On their arrival, the East European Jews found a country in which 
the westward expansion was ending and in which the main economic expan¬ 
sion of the future was to be held in the cities. They, therefore, 
tended to be concentrated in the large cities: New York, Philadelphia, 
Boston, and Chicago, where the jobs were available (Glazer, 1957). 
One of the distinguishing characteristics of the Jewish migration 
to America which set it apart from other ethnic groups was the fact that 
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the Jews brought their intellectuals, i.e., their writers and thinkers, 
with them. These intellectuals were jammed into the Pale just as ordi¬ 
nary people were. Consequently, many of them came here along with the 
masses of ordinary Jews, thereby enriching the Yiddish culture that the 
immigrant would build up in America (Howe and Libo, 1979). 
Another distinguishing factor between the Jewish immigrants and 
other ethnic group immigration is the fact that Jews, far more than any 
other national group, were settlers. In general, fewer Jews returned to 
their homeland than any other national group (Glazer, 1957). Many of 
the Italians, Irish, etc., came only to earn a stake in America and then 
to take it back to Europe. Additionally, Jewish immigration was a fam¬ 
ily movement, as evidenced by the large percentage of children among the 
immigrants (Plesur, 1982). 
Once arriving in America they found that living conditions were 
somewhat similar to the Pale. Severe problems with health and hygiene 
were inevitable in the cramped tenements of the immigrant neighborhoods. 
Too many people lived in too small space; food was poor; many people 
were overworked; and preventive health care was barely known. 
The Jewish immigrants came to America during the years of the great 
expansion of industrial capitalism. Though these were the years of 
opportunity, they were also a time of frequent depressions in which the 
immigrants suffered terribly. Despite adversary conditions the immi¬ 
grants, through determination and hard work, began to better their 
lives. By the 1890s a tiny middle class began to form on the East Side 
of New York. A handful of immigrants worked their way up to become 
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millionaires, a few in real estate. By and large, the Jews were able to 
overcome hard times and better their lives. 
III. The Emergence of Conservative Judaism 
The religious sect this study has focused on is Conservative 
Judaism. In this section we will examine how Conservative Judaism 
emerged as a separate religious sect and how it differs from the other 
two Jewish religious sects, i.e.. Reform and Orthodox. 
The problem of all three immigrant groups, Sephardim, German Jews, 
and lastly the East European Jews, were for the most part quite similar. 
Each group came from a traditional Jewish system whose practices were in 
harmony with a closed society, where frequently the Jews occupied the 
low status in the larger society. They had to adjust from this situa¬ 
tion to one where there was a secularized social order--an open society 
where the Jews could exercise their right of citizenship. To this com¬ 
mon problem, each group made different types of adjustments. The 
reasons are traceable to varying cultural traditions, dissimilar envi¬ 
ronments in Europe, and differences in numbers. Also because Jewish 
immigration stretched over three centuries, each group encountered a 
unique type of "America" when it settled here (Sklare, 1955, p. 21). 
The Sephardim were the most advanced of the three immigrant groups, 
having had a long history of contact with European and Islamic culture. 
Historically, the Sephardic Jew had the highest social status of all the 
European Jewish groups. When they arrived in America they did not 
create any new religious movement since the group had already adjusted 
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somewhat to the modern world before arriving in America. After arriving 
they kept their religious and cultural traditions. This immigrant 
group, to a large extent, is given credit for the establishment of 
Orthodox Jewry in America, the strictest of the three religious sects. 
Sephardic Orthodoxy did not appeal to the average German or East 
European Jew since it was essentially an Orthodoxy which grew out of a 
special tradition, and had strong insular tendencies. Therefore, it was 
difficult for these two groups to relate to such a religious sect and 
this is one reason why the German Jewish immigrants did not adopt 
Sephardic-style Orthodox Judaism but continued to practice a more 
liberal form of Judaism. 
German-Jewish contact with European culture took place mainly dur¬ 
ing the 19th century. Even though most German Jews who came to this 
country had but recently left the ghetto, they were living in what at 
that time was the most dynamic country on the European continent. 
Germany was not a multi-ethnic nation and during much of the last cen¬ 
tury its energies were directed towards political unification and a 
strong centralized administration. All this led to the growth of a 
pervasive nationalism. These conditions encouraged enlightenment among 
Jews of Germany and gave impetus to the development of new religious 
conceptions of Judaism, including what is known today as Reform. This 
type of Judaism represents a radical adaptation of traditional norms and 
practices. Some German Jews had experience with Reform before arriving 
in America. The majority, however, were still formally Orthodox, but 
they were on their way to freeing themselves from the cultural 
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background of which Orthodoxy was an expression. 
Only in America could Reform Judaism develop unfettered by govern¬ 
ment regulation, Jewish communal pressure, and the dead hand of 
tradition. (Sklare, 1955, p. 22) 
It is important to note that it would be a mistake to identify all 
German Jews as Reform just as it would be a mistake to identify all 
Sephardic Jews as Orthodox. A handful of German Jews did remain loyal 
to traditional practices. However, Reform Judaism remains the most 
typical expression of the German-Jewish group. 
It is now time to turn our attention to the East European immi¬ 
grants since this is the population from which the sample of this study 
was selected. East European Orthodoxy was different from the system 
known to the Sephardim or encountered by the German Jews. It grew out 
of the peculiar conditions of East European life. Most of the adjust¬ 
ment of the East European Jew to the modern world had to take place in 
America. The attempt of the East Europeans to transplant their Ortho¬ 
doxy inevitably meant disorganization since they came from those parts 
of Europe where many remnants of the feudal social order still existed. 
Sephardic Orthodoxy was unknown to them, and was without immediate 
appeal in any case. Reform Judaism could not attract all East Europeans 
for two main reasons. The first was that of class and status. The eco¬ 
nomic position of the first German Jews were far above that of the new¬ 
comers, and there were no Reform congregations with a constituency com- 
patible--in terms of social level--with the new arrivals. Furthermore, 
since Reform Jews were eager to preserve their status, they were not a 
missionary group and gave little encouragement to the formation of new 
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congregations for the East Europeans. The second factor contributing to 
the East Europeans' rejection of Reform Judaism was cultural or reli¬ 
gious. Reform beliefs and practices contrasted sharply with East Euro¬ 
pean Orthodoxy. Since the gap between the two systems was so wide, it 
discouraged even those alienated from Orthodoxy from making a readjust¬ 
ment of the type represented by Reform. 
For these significant reasons many East European Jews felt a need 
to create a religious sect to meet their own unique needs. They wanted 
a system that kept important Jewish traditions and yet allowed for some 
modernization. They believed that group members must feel that although 
acculturation is acceptable, assimilation should be prevented. The 
failure of adequate adaptation on the part of traditionalists combined 
with the assimilated practices of Reform Judaism helped create the pres¬ 
sures which resulted in the development of Conservatism. 
American Conservative Judaism began in 1887 in New York City with 
the founding of the Jewish Theological Seminary for the training of 
Conservative Rabbis. Its chief founder, Sabato Morias, was a cantor in 
a Spanish synagogue in London. He came to Philadelphia in 1851 to suc¬ 
ceed Rabbi Isaac Lesser at synagogue Mikvah Israel. Morias felt the 
time had come to found a new Jewish sect more modern than Orthodox and 
less radical than Reform. 
By the force of his personality alone, Morias obtained distin¬ 
guished support for his Conservative seminary. It had humble begin¬ 
nings, a basement room in a Congregation in New York City and a first 
class of only eight students, and then it failed ten years later with 
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the death of Morias. "Conservatism was an empty religion--a movement in 
search of both a creed and followers. Mere opposition to Reform and 
disdain of Orthodoxy does not a religion make" (Dinmont, 1978, p. 174). 
Conservative Judaism was to have a rebirth, the midwife in this 
resurrection being Reform Judaism, with the Russian Jews as the precipi¬ 
tating irritant. The Reform snubbed the Russian Jews because of their 
low economic status and gauche manners. However, they also feared the 
political radicalism the East European Jewish socialists were introduc¬ 
ing to the American Jewish community. And they were fearful that all 
Jews in America would be tainted by this radicalism. Admidst this tur¬ 
moil stood Cyrus Adler, an intellectual semi-Orthodox Jew, who had all 
the right antecedents to represent the new emerging American Jew. 
Adler perceived in the faltering Conservative movement a vehicle 
for the "redemption" of the East European Jews, for he, as much as the 
Reform, feared their radicalism: Conservative Judaism, he felt, would 
be able to contain the large center of Russian Jews between the extremes 
of socialism and traditional Orthodoxies. His plan was to use German 
Reform Jews to finance Conservative Judaism, which would serve as a tool 
to Americanize the East European Jews. 
Solomon Schecter, also instrumental in the development of Conserva¬ 
tive Judaism, came to the United States as head of the Conservative 
Jewish Theological Seminary. Schecter helped to create a religious 
Judaism that suited the American environment. "Conservative Judaism 
would honor the historic religious concepts of Judaism, the centrality 
of the Torah, the sanctity of the Talmud, the use of phylacteries, the 
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keeping of dietary laws—but necessary modification would be made" 
(Dinmont, 1978, p. 176). In other words, the most popular elements in 
Orthodoxy would be retained but all the rest would be negotiable by com¬ 
mittee vote. In many respects, American Conservatism in 1910 resembled 
Reform in Germany in 1810. Prayer in the vernacular was permitted, a 
modified prayer book was used, decorum was enforced, services were 
shortened and mixed seating was permitted. In addition, allegiance to 
Orthodoxy was also paid. Head covering was used; the talit, or prayer 
shawl, was mandatory; Kashrut, a Hebrew term meaning "fitness" or "legi¬ 
timacy" as applied generally to foods, sacred objects, and persons 
meeting the religious requirements of traditional Jews, was observed. 
Schecter appeared to have skillfully steered Conservativism between 
Orthodoxy and Reform. 
Everything Adler had hoped for from Conservative Judaism was osten¬ 
sibly realized. The majority of the membership of this newly structured 
sect were the East European Jews. Conservative Judaism tempered and 
ultimately transformed the shtetl Orthodoxy of the Russian-Jewish immi¬ 
grants. It funneled them into Conservative synagogues and kept many of 
them out of Reform temples and socialist meeting houses. In 1913 the 
Conservative movement became so strong that it was able to break away 
from its Reform benefactors. It went into business for itself by estab¬ 
lishing the United Synagogues of America, which joined the Conservative 
congregations in the same way Reform had united its temples. 
Conservative Judaism suffered a setback in 1915 with the death of 
Schecter. The era of Conservative expansion was over with the loss of 
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Schecter's wit and fame, and as a result the leadership had to campaign 
to retain its members. 
While the Reform congregations were demanding more traditional 
Judaism in their religion, forcing their rabbis to become more 
Jewish, the Conservative congregations were pressuring their 
rabbis for less Orthodoxy and more reform. What emerged was a 
curious, unstated compromise between the Orthodox-oriented Conser¬ 
vative rabbi and his reform-minded flock. The Conservative congre¬ 
gations listened to their rabbis with reverence on the Sabbath and 
then went on to ignore those laws they thought were out of step 
with the times. The average Conservative congregant who ate non- 
kosher food in restaurants, kept a semi-kosher home, and drove to 
the synagogue on the Sabbath had the best of both worlds--the world 
view of the Orthodox and the freedom of Reform. (Dimont, 1978, p. 
178) K 
Though Conservatives were closer to Reform than to Orthodox in 
religious matters, there was still a large social separation between the 
two sects. Most Conservative Jews were East European immigrants and 
offspring, while the Reform sect was comprised of German, Austrian, and 
other Western European Jews. The blurring of the difference and inter¬ 
marriage between the two systems did not occur at an appreciable rate 
until after World War II. However, with the foundation of the theologi¬ 
cal seminary, the Conservatives had laid the basis for the renaissance 
of Jewish learning within the Western tradition. 
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In summary. Conservative congregations describe their functions as 
being threefold: (1) a Beth Tefillah (a house of prayer), (2) a Beth 
Keneseth (a house of assembly), and (3) a Beth Midrash (a house of 
study). 
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IV. Daughters of the Immigrants 
Since this study focused on Jewish American women it seems approp¬ 
riate that we understand the roots that shaped the identity of these 
women. "The Jewish American woman is heir to a 3500-year-old religious 
tradition (Baum, Hyman and Michel, 1975, p. 3). Thus, even though the 
Jewish woman of today may not be religious, she is still influenced by 
practices she may no longer observe and attitudes of whose origins she 
is ignorant. Moreover, these traditional Jewish attitudes have shaped 
the woman's self-image and the way in which men have perceived her. 
Traditionally, Jewish women have held a subservient position to men 
both in religious and daily life. They were not treated as independent 
responsible adults. Even dissolving a marriage was a male prerogative. 
As long as the women followed their prescribed course as devoted help¬ 
mates to their husbands, responsible household managers and mothers, 
they were accorded great respect in the community. 
The first Jewish women to escape from the traditional Jewish defi¬ 
nition of what a woman should be and do were the Jewish immigrants. 
They paved the way for the emancipation of their daughters and their 
daughters' daughters. The struggle for freedom is never easy and for 
these women this rule was no exception. 
Before women came to the New World their status in the old country, 
e.g., Russia, tended to be twofold. First, there was the world of the 
woman who was active only within the circle of her own family. Her main 
responsibilities were as a wife, mother and housekeeper. However, even 
within these boundaries many women worked outside the home, largely in 
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industrial occupations, though the husband remained the economic head. 
At the same time, there existed some economically independent women who 
were the actual economic heads of their families. In these homes the 
husbands would busy themselves with the lifelong study of the Talmud. 
In such cases the business tended to be in the wife's name. 
When such women came to America it was nearly impossible for them 
to continue in this role of enabling husbands to continue Talmudic study 
while they remained the breadwinner. Nevertheless, the economic inde¬ 
pendence of these women had its effect on their activities later in 
America since they were used to their roles as economic helpmates to 
their husbands. 
Throughout its duration, families were the bases for Jewish immi¬ 
gration. Therefore, single girls tended to be in the minority at the 
beginning of this immigration. As time went on, however, their numbers 
increased as relatives arrived in the New World. Marriage was not often 
known to have been a factor for the Russian immigrants as it may have 
been in the earlier German Jewish immigration of women. The female part 
of the Russian immigration consisted to a large extent of mothers with 
daughters who were physically able to work, and their younger daughters 
who were approaching working age. Therefore, their problems from the 
very beginning included searching for work for the mothers, and paying 
special attention to an economic start for the young women. 
In general, however, the Eastern European immigrant husband wanted 
his wife to take care of the family while he himself turned to the 
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factory. Therefore, in many cases when the male family head was able to 
achieve some economic status, the wife's economic contribution ceased. 
In examining the female immigrants we must not lose sight of the 
many other economic contributions of married women to the upkeep of 
their families. Although the Eastern European male may have refrained 
from sending his wife to a factory, he employed her fully in his own 
shop. Many married women worked in this way. An enormous number of 
married women were silent business partners of their husbands for life, 
or were even seen on the East Side as independent entrepreneurs of 
infinitesimal business undertakings. 
For the immigrant girls who needed to work to help support their 
families there was one probable fate: to go to work in the sweat shops. 
Hence they would huddle over sewing machines, hour after hour, earning a 
few dollars to bring home to help make ends meet. These young women 
were subjected to the darkness of the shops, wretched physical condi¬ 
tions, extreme exploitation, shamefully low wages, frequent humiliations 
and desperate strikes. For many of them it was a trauma they would 
never forget and for some a lifelong sentence. Some young women re¬ 
signed themselves to this fate but others, with high spirit, rebelled 
and became pioneers of the labor movement. 
It was the conscious intention of these spirited young women to 
avoid the dreaded domestic service which they did not consider a true 
workingwoman1s status. Therefore, the sewing skills that they brought 
over with them from the old homeland saved the young working woman from 
the drudgery of rendering personal services. 
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After coming to America, changes began to take place within every 
aspect of Jewish life, including women's role. The deeply ingrained 
conservatism of Judaism with regard to sexual mores, the place of women, 
the relation between the temptations of school and college, were a con¬ 
stant struggle for many women to uphold in this new world. For the 
first time in their lives women had options. No longer were prayer and 
education solely the privilege of the men; these opportunities were now 
open to the women. There were the styles of the fashionable world, the 
values of modern intellectuality, the lures of romanticism and sexuality 
that the young Jewish women were exposed to through the English language 
papers. These aspects of life were no longer repressed through the tra¬ 
ditional rituals and denials; rather they were now brought into the open 
and stimulated by every aspect of popular culture. Not many immigrant 
girls, or daughters of inmigrants, could resist all of these temptations 
nor should they have been expected to. They also wanted an opportunity 
to express themselves, to develop their personalities, to learn about 
this new world, and to find a place for themselves beyond the kitchen 
and bedroom. 
As a result, there began to appear in the immigrant milieu a gener¬ 
ation of extraordinary women: torn, of course, between their emo¬ 
tional attachment to parents and their hungers for new experience, 
but determined somehow to make their own way. They were brave, 
troubled and heavily burdened. Strong as they were, these women 
formed part of a transitional generation, necessarily ambivalent 
and sometimes confused in its values. (Howe and Libo, 1979, p. 146) 
In the first decade of the new century, the young Jewish immigrant 
women were, to a large extent, already familiar with English. This made 
their employment as saleswomen in the large department stores possible. 
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These saleswomen had socially risen to higher level and fonned a class 
for themselves in contrast to the young working women in factories, 
especially in sweatshops. Their wages were also on the average higher. 
In the second decade of the new century these young women were al¬ 
ready on the road to professions that were won by hard study after work¬ 
ing hours. In New York, numerous preparatory schools led the so-called 
Regents' girls from dress and millinery shops to dentistry and pharma¬ 
ceutical professions. Study in the public library in the evenings began 
taking the place of dancing. 
As stated before, the deeply ingrained conservatism of Judaism with 
regard to family life began to change drastically in the New World. 
There were the violations of publicly accepted norms of family life that 
were flaunted so that the family suffered visibly before the eyes of the 
Jewish community. Cases of divorce and desertion flooded the pages of 
the newspapers. The actual number of cases of desertion of wives, 
usually with children, were so large that it had to be taken up by the 
Jewish community. 
As a side issue to the desertion of wives the reverse also oc¬ 
curred. There were many cases where the wife chose to leave her hus¬ 
band, either leaving the children behind or taking them with her. These 
cases, for the most part, ran their course in the private sphere without 
bothering the public conscience too much and created only a moderate 
stir in the Jewish social work agencies. However, people began recog¬ 
nizing these as the sign of new times. 
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The motives for these women leaving are diverse. Some involved the 
desire to live with another man as an idealistic struggle for an inde¬ 
pendent life, while others left for the freedom to choose an occupation 
for themselves and to educate their children according to their ideas. 
Yiddish literature mirrored the tragic aspects of this problem 
The young woman leaving her husband with her children, cannot 
achieve economic independence and is compelled by this circumstance 
to return to him. Her future married life is entirely dominated by 
the whims of her triumphant husband. (Glanz, 1976, p. 71) 
"To create an adequate feminine sphere, with its code of social 
mores and guidelines for feminine taste, was an entirely different task 
for the Russian woman than it had been for the German Jewess of the old 
immigration" (Glanz, 1976, p. 85). This was the case since the German 
Jewess arrived, for the most part, as a marrigeable girl who had already 
received her education under the eyes of her parents in the old home¬ 
land; her character and her religious convictions were already formed in 
the traditional way. As a consequence, when the young German woman 
arrived in the New World she could counter its social mores with what 
she had brought with her. As these married women rose to the middle 
class in America and as they began to socialize with the Gentile popula¬ 
tion, they were able to apply their own principles to these new social 
situations. The education of her daughters remained completely in her 
hand. Both the woman's and her children's behavior were watched and 
criticized by the Jewish men in their lives. 
This situation is different from that of the Eastern European and 
immigrant women from whom the population for this study was drawn. For 
the most part, these women were already part of a family, with children. 
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who were brought over. The women tended not to be, any longer, at the 
minimal age for marriage. In addition, the girls who accompanied them 
were either already fit for work or approaching working age. There was 
no opportunity for them to form a middle class in a short time, nor was 
there any access to social contact either with the German Jewish women 
or with Gentiles. Therefore, whatever chances for an intellectual life 
these women had consisted of sharing the Yiddish culture, reading the 
Yiddish press, seeing the performances of the Yiddish stage, etc. This 
meant that all their cultural undertakings and socializing were done 
without connection to the outside world. Only after decades had passed 
and a small middle class had developed did these Eastern European and 
Russian women come closer to the social arts of other women in America. 
These are the origins of the Jewish women from whom we will hear. 
These immigrant women paved the way for today's Jewish woman. 
CHAPTER III 
REVIEW OF THE LITERATURE ON IDENTITY DEVELOPMENT 
The purpose of this chapter is to present a review of the litera¬ 
ture on identity development which this study is based on. The chapter 
is divided into four sections. The first section deals with what the 
literature says about the general concept of identity. Section two 
focuses on ethnic and specific group identification, i.e., Jews, women, 
etc. The dilemma of Jewish identity is discussed in the third section 
while the fourth and final section deals with other identity development 
theories. 
I. What is Identity? 
After reviewing the literature on identity there seem to be two 
points upon which most authors agree. One is that identity refers to 
some central orienting aspect of the individual; and two, that the 
source of one's identity is something that is acquired over a period of 
time rather than something innate. More specifically, identity refers 
to a core sense of self that has the potential to develop over a period 
of time (Dashefsky, 1976; DeLevita, 1965; Erikson, 1968; Strauss, 1959; 
Wheel is, 1958). 
Dashefsky and Shapiro's (1974) model of identity provides what this 
author sees as a clear picture of the different aspects of what we call 
a person's identity. The reason for this belief is that Dashefsky and 
Shapiro have reviewed and composited the main aspects of various 
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developmental theories, resulting in a good working model of identity 
development. Dashefsky and Shapiro see identity as divided into four 
facets. The source of these facets is defined by social roles and the 
individual's life history (see Table 1). 
The first of these facets Dashefsky and Shapiro refer to as social 
i_dentity. This is explained by how others define the person in terms of 
broad social categories, i.e., age, occupation and sex. These data can 
easily be obtained either through survey or observation. 
The second facet of identity is a cognitive phenomenon titled self- 
concept. This consists of a set of thoughts and attitudes a person 
holds about him/herself. We talk of an individual having "a good self- 
concept" if s/he holds positive personal attitudes about him/herself, 
e.g., I am pretty, I am intelligent, etc. Conversely, we talk of some¬ 
one's having a "bad self-concept" if s/he holds negative personal atti¬ 
tudes, e.g., I am stupid, I am ugly, etc. This information can be 
obtained by asking the question "Who am I?" (Dashefsky, 1976, p. 6). 
Both social identity and self-concept are largely based on social 
roles. In social identity others define appropriate behavior for the 
individual and in self-concept the individual internalizes these defini¬ 
tions to form a part of her/his self-concept. "While identity deals 
with defining who the individual is, self-concept refers to the indi¬ 
vidual's reflection about identity" (Dashefsky, 1976, p. 6). 
Personal identity is the third facet of a person's identity and 
refers to how others define the individual in terms of a unique set of 
traits that have come to be attached to that individual. One can find 
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TABLE 1 
FACETS OF IDENTITY 
Sources of Definition 
n.f. 0, . Social Individual 
Deflned Roles Life History 
n.. Social Personal 
other Identity Identity 
Self Ego 
Person Concept Identity 
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this aspect of identity in such statements as "Jenny is a smart girl 
since she got 100% on her spelling test." By contrast, the fourth facet 
of what Erikson (1968) refers to as ego identity. This aspect of iden¬ 
tity is the psychological core of what a person means to oneself. It is 
the meaning a person places on what s/he has experienced in her/his 
life. 
Personal identity corresponds to ego identity in that both are 
based on an individual's personal experiences. Where these two facets 
of identity differ is that personal identity is based on another's per¬ 
ceptions of the individual's past experiences and "ego identity is based 
on those same experiences but as they have affected the individual" 
(Dashefsky, 1976, p. 7). 
The two aspects of identity that we will be concerned with in this 
study are social identity and self-concept. That is, how the world 
identifies an individual, which includes the messages and feelings that 
are embedded in the identification (social identity), as well as how the 
individual feels about that identification (self-concept). The reason 
for this focus is that we are concerned with how the individual per¬ 
ceives him/herself as a Jewish American in a Christian dominated country 
rather than how others perceive or feel about him/her in that state. 
Since this study is concerned about ethnic identification, the fol¬ 
lowing section will address how ethnic identification relates to iden¬ 
tity in general. It is important to look at how that differs from iden¬ 
tity in general. 
36 
— _Ethnic and Specific Group Identification 
Kurt Lewin was one of the first social psychologists to address 
himself to the nature of membership in ethnic groups and its effect on 
individuals. In an article that was originally written in 1940 he 
quotes a young Jewish female college student: 
So what am I? According to Jews I'm American. According to Ameri¬ 
cans I'm Jewish. And I'm wrong, in being that way. And so it's 
only by pushing people like me off the fence—that Jews are ever 
going to be freed from anti-Semitism. We must remove the beam from 
our own eyes. (Dashefsky, 1976, p. 129) 
What Lewin points out about this remark is the uncertainty and the 
psychological consequences that are involved in being a member of a 
subordinate or less valued ethnic group. 
An ethnic group may be defined as a group of individuals "with 
shared sense of peoplehood" (Gordon, 1964, p. 24) based on presumed 
shared sociocultural experiences and/or similar physical character¬ 
istics. Such groups may be viewed by their members and/or out¬ 
siders as religious, racial, national, linguistic, and/or geograph¬ 
ical. Thus, what ethnic group members have in common is their 
ethnicity, or sense of peoplehood, which represents a part of their 
collective experience. (Dashefsky, 1976, p. 3) 
Identity in any of the four facets that were discussed earlier are 
build up through a series of identifications. As Erikson (1964) states, 
"Identity thus is not the sum of childhood identifications, but rather a 
new combination of old and new identification fragments" (Erikson, 1964, 
p. 90). 
Identification involves connecting oneself to others either in an 
organization sense (considering oneself a member of the PTA) or an a 
symbolic sense (thinking of oneself as a part of a particular group, 
i.e., the Jewish group). Identification also involves two processes. 
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one, "identification of," and two, "identification with." The former 
involves placing a person in socially defined categories like male, 
female, young or old. Having placed the individual in such categories 
facilitates "identification with." Stone (1962) state that it is "iden¬ 
tification with" that gives rise to identity (Dashefsky, 1976). 
Rose and Rose (1965) assert that ethnic group identification 
implies a positive orientation. 
It involves not only a recognition that because of one's ancestry 
one is a member of a racial or religious group, and a recognition 
that the majority group defines one as belonging to that racial or 
religious group; it also involves a positive desire to identify 
oneself as a member of a group and a feeling of pleasure when one 
does so. (Rose and Rose, 1965, p. 247) 
From this concept it then follows that chauvinism, i.e., excessive 
or blind devotion, is produced when one has a high degree of ethnic 
identification combined with a sense of absolutism, i.e., that one's own 
definition of relatedness to the group is the only correct one. Con¬ 
versely, a low degree or absence of ethnic identification combined with 
this sense of absolutism produces what Kurt Lewin (1948) has referred to 
as group self-hatred, i.e., hostile sentiment towards one's own racial 
or ethnic group (Dashefsky, 1976, p. 8). 
In summary, the foregoing definitions help show that group identi¬ 
fication is a generalized attitude that indicates personal attachment to 
a group. "Therefore, ethnic group identification occurs when the group 
in question is one with whom the individual believes he (sic) has a 
common ancestry based on shared individual characteristics and/or shared 
sociocultural experience" (Dashefsky, 1976, p. 8). 
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In American society, races, religious groups, nationality and 
social classes differ in social prestige (Dashefsky, 1976). Cartwright 
(1950) believes that a person's self-esteem is primarily determined by 
the group to which s/he belongs. 
To a considerable extent, personal feelings of worth depend on the 
social evaluation of the groups with which a person is identified. 
Self-hatred and feelings of worthlessness tend to arise from mem¬ 
bership in underprivileged or outcast groups. (Cartwriqht, 1950, 
p. 440) 
If this is the case and if self-esteem revolves around a group identifi¬ 
cation and an individual is a member of a less valued or outcast group, 
like the Jews, how does one resolve one's identity conflict? That is, 
how does one view oneself positively and see one's social group member¬ 
ship as desirable when that social group is viewed negatively in the 
larger society. More specifically, what is the process that American 
Jews go through in order to develop a positive identity as Jews in a 
predominantly Christian society. However, before one can address this 
issue it is important to understand the dilemma of Jewish identity. 
III. The Dilemma of Jewish Identity 
Lewin asserts that "the group to which an individual belongs is the 
ground for his (sic) perceptions, his (sic) feeling, and his (sic) 
actions" (Lewin, 1945, p. viii). If a person is uncertain about belong¬ 
ing to a certain group then this would imply instability of the social 
ground and in turn instability of the person (Herman, 1977). This idea 
is expanded upon in a book titled America is Different by Stuart Rosen¬ 
berg. Rosenberg states that all three major American ethnic/religious 
groups wish to forget the pain that was inflicted upon them in their 
European past. 
39 
Protestants suffered at the hands of Catholic rulers. Catholics 
mnrp Protestar?t heads of state. And the Jews, perhaps 
more than either, to maintain their sanity, had to forget. They 
ra+ht?-f°c9et What had haPPened t0 them in both Protestant and 
Catholic Europe. When they distributed goods they were called 
parasites but when they made the goods, guilds were closed to them 
because they were said "to excel their Christian fellow-workers," 
papal restrictions and royal decrees forced them off the land, but 
when they adopted the culture of the majority, as in Germany, they 
were accused of controlling the country. (Rosenberg, 1964, p. 7) 
The searching American Jew would like to retrieve some of the tra¬ 
ditional spiritual values of his/her ancestors. But unlike the Chris¬ 
tian, who can find this within his/her wholly American churches and in 
turn suffer no religious difficulty, with the American Jew, an irony 
emerges. If a Jew practices the religion of his/her ancestors s/he is 
labeled an outcast or different and is open to ridicule and prejudice 
even though s/he does not feel different or want to be treated differ¬ 
ently. It seems to this researcher that to be Jewish is to be differ¬ 
ent. Positive Jewish identification is to accept that you are different 
and value it. 
Some Jews do not have a difficulty in accepting their Jewish iden¬ 
tity and all that goes with it. Some Jews regard it as a mark of dis¬ 
tinction even if it subjects them to certain difficulties. They tend to 
feel firm in their beliefs and value their membership in what they 
regard as a desirable group; this in turn bolsters their self-esteem. 
However, there are other Jews who see their membership as a stigma and 
may develop inferiority feelings about their Jewishness. But as Herman 
states: 
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fo™^ «** «" 9"?y deny it by 
uc iH.*mDerea Dy dews in certain situations. In a sense such an 
lndiv/idual is trying to reject a part of himself (sic). (Herman, 
1977, p. 34) 
Sartre calls a person who denies or attempts to escape his/her 
Jewishness an "inauthentic Jew." The anonymity that the Jew seeks is 
never accomplished. Rather what happens is that the Jew feels a perpe¬ 
tual tension (Sarte, 1946). 
A Tunisian Jew, Albert Memmi, now a resident of France, went 
through what Sartre describes. 
I discovered that one does not easily cease to be Jewish, and that 
self-rejection never solves anything. The net result was, on the 
contrary, constant self-contradiction, a veritable and painful dis¬ 
tortion of the whole being which isolated me, singled me out more 
surely than the accusation of others. I decided that henceforth I 
would tell others and myself "yes, I am Jewish--What of it?" I am 
different from my fellow citizens, from other men. (Memmi, 1966, 
p. 76) 
Consequently, the conflict for the Jew is not where s/he is differ¬ 
ent from the non-Jew, but rather where s/he refuses to accept this dif¬ 
ference. In refusing to accept this difference the individual then 
becomes a person without an identity (Sartre, 1946). 
Lewin states the dilemma of Jewish identity as a natural phenomenon 
of a minority group, that is, a group torn between two worlds. In this 
case it would be that of being an American and that of being a Jew. 
One reason that an individual finds it difficult to comprehend 
whether and in what respect he (sic) belongs to the Jewish group is 
the general fact of the manifold overlapping of the groups one 
belongs to. No doubt, even for a Jew who is highly conscious of 
being a Jew there are as for everybody, many social groups to which 
he (sic) belongs. There are many situations in which the group 
that dominates his (sic) actions is not the Jewish group. (Lewin, 
1945, p. 148) 
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Lewin continues by pointing out that if a person always acts in relation 
to one specific group then it may be symptomatic that that person is out 
of balance. The individual is not responding freely and openly in 
reference to the demands of the present situation. 
The overlapping of many social groups to which a person belongs is 
the reason, Lewin feels, why many individuals continuously ask them¬ 
selves whether it is necessary to maintain membership in the Jewish 
group. The Jew wishes to cross this line, abandon ties and assimilate 
(Lewin, 1945). As we have noted above, this tends not to be possible or 
desirable for some Jews. 
Lewin asserts that the Jewish problem has to be treated as a case 
of an underprivileged minority, and that any underprivileged minority is 
preserved by the more privileged majority. 
The emancipation of the Jews from the Ghetto has not been accom¬ 
plished by Jewish action, but was brought about by a change in the 
needs and sentiments of the majority. Today again, it can easily 
be shown how any increase or decrease in the economic difficulties 
of the majority increases or decreases the pressure upon the Jewish 
minority. (Lewin, 1945, p. 116). 
Thus, the cause of self-hatred among Jews stems from individuals having 
certain expectations and goals for the future. Belonging to the Jewish 
group can be seen as a hindrance in reaching these goals. This leads to 
a tendency for the person to set her/himself apart from the group 
(Lewin, 1945). 
In the foregoing we have seen some of the reasons why individuals 
might want to deny their Jewish identity. Some of these reasons were 
the negative attributes that are attributed to being a Jew, wanting to 
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reach personal goals and feeling that being a Jew will create road¬ 
blocks, and wanting to fit in with the majority, i.e., to assimilate. 
Goethe once said that only he (sic) learns his (sic) freedom and 
existence who daily conquers them. The reward for being Jewish 
lies in defining oneself, not in being defined. The gift is in 
possessing one's heritage and in affirming one's existence on one's 
own ground. (Davidowicz, 1977, p. 31) 
From the above literature review it seems that some American Jews, 
due to Jewish history, the anti-Semitic overtones and undertones in this 
country, and the need to feel like "one of the crowd" have a difficult 
time in claiming their Jewishness. The purpose of this study is to 
identify and explain the process that American Jewish women may go 
through in order to resolve this identity conflict around being Jewish 
in a predominantly Christian society. 
Although there is, at this time, no existing study or theory that 
examines the dynamic process(es) by which Jewish Americans resolve their 
identity conflict positively, leading to the development of Jewish 
American Identity Development, there are other existing developmental 
theories that might lend insight into this dilemma. Therefore, it would 
be advantageous to look at three of these identity developmental 
theories. 
IV. Racial Identity Development Theories 
The three racial identity development theories that will be exam¬ 
ined are Jackson's (1976), Black Identity Development; Kim's (1981), 
Asian American Identity Development in women; and lastly, Hardiman's 
(1982), White Identity Development. The reason for choosing these three 
% 
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theories are as follows. Both Jackson's and Kim's theories deal with 
subordinate racial identity development. Though Jews are not a race 
this researcher would contend that the effect of their lack of certain 
privilege, due to their minority status in America, may be similar to 
that of Blacks and Asians in certain ways. In turn, since most Jewish 
Americans are White, giving them dominant racial status, I believe that 
there may be some similarities to Hardiman's (1982) White Identity 
Development theory. Since Jews have subordinate status as an ethnic 
group but commonly dominant status as a racial group it will be inter¬ 
esting to note how these three identity development theories blend, if 
at all, for Jewish women. 
In the remainder of this section each of the racial identity devel¬ 
opmental theories will be reviewed independently of each other. At the 
end of this chapter a chart has been prepared so that the reader can see 
how the three racial identity developmental theories relate to each 
other. 
The first model to be reviewed will be Jackson's Black Identity / 
Development (BID) model. Jackson's theory consists of four developmen¬ 
tal stages. The four stages are titled: (1) Passive Acceptance; 
(2) Active Resistance; (3) Redirection; and (4) Internalization. Each 
stage is briefly explained below. 
Passive Acceptance. A Black American with this stage of conscious¬ 
ness attempts to obtain resources, e.g., money, self-esteem, approval, 
power, etc., by conforming to White cultural, social and institutional 
standards. In order for the Black person to accept the White cultural 
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and institutional standards s/he must reject and devalue all that is 
Black. Jackson has termed this stage "passive11 since, in most cases, 
the Black person is unconsciously aware of how s/he sees or acts in the 
world due to socialization by White racist institutions. 
Active Resistance refers to an individual who attempts to obtain 
resources, e.g., money, approval, power, self-esteem, etc., by rejecting 
White cultural, social and institutional standards. It is at this stage 
that the Black individual becomes aware of White racism and responds 
with anger. There is a strong need to psychologically cleanse the mind 
of all that is White which may be behaviorally seen by distancing and 
rejecting White society. 
Redirection. A person at this consciousness is changing his/her 
energy by developing Black values, culture, etc., instead of rejecting 
and reacting to White society. It is at this stage that the Black 
person begins to reconstruct pride in him/herself as a Black person and 
begins to connect with the Black community. 
Internalization. This is the fourth and last stage of Jackson's 
BID model. It is at this stage of consciousness that the Black person 
seeks to integrate his/her Blackness so that it becomes a part of total 
identity. His/her sole focus is no longer on Blackness and Black 
people. His/her energy can now be directed to other issues and concerns 
of other oppressed people. 
The second model to be reviewed is Kim's (1981) on Asian American 
Identity Development. Her model consists of five stages of development. 
The stages are called: (1) Ethnic Awareness; (2) White Identification; 
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(3) Awakening to Social/Political Consciousness; (4) Redirection to 
Asian American Consciousness; and (5) Incorporation. 
Ethnic Awareness. In this stage, Kim's Japanese-American subjects 
were conscious of their ethnic identity, felt pride about their ethnic 
identity, but were unaware of racism and its effects on their particular 
ethnic and racial group. Depending on the demographics of the subject's 
immediate community, i.e., predominantly White or predominantly Third 
World, they reported varying degrees of comfort with their ethnicity and 
their differences. Those growing up in an all White community re¬ 
ported more tension and discomfort than those growing up in a predomi¬ 
nantly Third World community. All subjects became aware of others' 
perceptions of them and were either directly or indirectly confronted 
with racism. 
White Identification. It is during this stage that the subjects 
began to internalize White racism and accept the dominant society's 
definition of them. The goal for the Asian-American in this stage is to 
disappear and assimilate. His/her desire is to blend into White soci¬ 
ety. At this consciousness self-hate is in full-swing and the subjects 
reported little or no consciousness of themselves as oppressed people. 
Awakening to Social/Political Consciousness. Through becoming 
aware and encountering incidents of racism the individual moves from 
White identification to the awareness of him/herself as a racial minor¬ 
ity and all that that means. It is at this stage that he/she under¬ 
stands racist incidents for what they are, rather than accepting the 
blame for being different or inadequate. At this stage the individual 
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has not yet dealt with his/her Asianness but rather had dealt with the 
broader concept of being a racial minority and a Third World person. 
Asian American Consciousness. It is during this stage that the 
subjects temporarily withdraw from White society and immerse themselves 
in Asian-American culture. This stage involves the reclaiming and re¬ 
naming of one's heritage as an American of Asian descent. It is at this 
time that the individuals become involved in Asian American groups and 
organizations. 
Incorporation is the fifth and final stage of Asian American Iden¬ 
tity Development. This stage involves incorporating the new positive 
sense of self as an American of Asian descent with all of one's other 
identities. Similar to the final stage in the BID model, Asian Ameri¬ 
cans at this stage are able to be involved with other causes and help 
other oppressed groups as well as their own people. 
The third and last identity developmental theory to be reviewed is 
Hardiman's (1982) White Identity Development (WID) model. Similar to 
Kim's AAID model, Hardiman has five stages in her developmental model. 
They are called: (1) Lack of Social Consciousness; (2) Acceptance; 
(3) Resistance; (4) Redefinition; and (5) Internalization. A descrip¬ 
tion of each stage follows below. 
Lack of Social Consciousness. It is at this stage that White 
people are unaware of or confused about appropriate behavior and their 
social roles. They naively operate from their own individual needs and 
interests. As a consequence, they break many rules and by being 
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punished for their violations, begin to learn their lessons about what 
it means to be White. 
Acceptance. All Whites who are socialized in America are social¬ 
ized in a racist environment which, therefore, confers upon the indi¬ 
vidual benefit because of their race and a White racist belief system. 
The White people accept the ideas of White superiority and the inferior¬ 
ity of all other races. Acceptance occurs both passively (not being 
aware of being racist) or actively. 
Resistance. Similar to stage two, an individual can experience 
Resistance both passively and actively. This stage commences when the 
White person begins to question the racial realities s/he was taught to 
believe. At this point the individual becomes very aware of her/his 
racial identity and feelings of guilt, shame and anger often arise. 
Redefinition. It is during this stage of consciousness that the 
White person begins to redirect his/her energy on defining Whiteness 
from a non-racist perspective. Up until now the White person has either 
been focusing on the issues of Third World people or reacting to the 
sickness of White racism. Now the person seeks to know more about White 
' \ 
culture and acknowledges the aspects of it which are inherently oppres¬ 
sive and those aspects which are healthy. At this stage it is important 
for Whites, both individually and as a race, to define their self- 
interest in eliminating racism and the acknowledgement of living in a 
multi-cultural world not dominated by Whites. 
The fifth and final stage of the WID theory is Internalization. 
This stage involves internalizing the redefinition of Whiteness achieved 
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at stage three into all other aspects of one's identity. The White in¬ 
dividual, at this stage, is able to understand and support other Whites 
in their development and not feel the need to be punitive. They are 
also able to understand how other forms of oppression (Anti-Semitism, 
Heterosexism, etc.) are related and to put effort in addressing those 
other forms. 
As one can see from the following chart and the above descriptions, 
the theories are similar in three major areas. First, all the above 
mentioned groups go through a stage of resistance, i.e., where they 
reject the naming or dominant" culture. Second, all three theories 
have a period of redirection where the individual redirects and 
immerses him/herself in his/her culture. The third, and last, major 
commonality is the final stage of Internalization. After development 
all named groups. Blacks, Asian Americans and Whites, were able to 
incorporate their new positive identity into other identities in addi¬ 
tion to helping others with their struggle. 
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TABLE 2 
A COMPARISON OF RACIAL IDENTITY 
DEVELOPMENT THEORIES 
Kim Jackson Hardiman 
ethnic awareness lack of social 
consciousness 
white 
identi fi cation passive acceptance acceptance 
political 
consciousness active resistance resistance 
Asian American 
consciousness redirection redefinition 
incorporation internalization i nternal i zation 
CHAPTER IV 
METHODOLOGY 
Since there were no existing studies that examined the dynamic pro¬ 
cesses) by which Jewish American women resolve their identity conflict, 
this researcher undertook an exploratory study to understand the devel¬ 
opmental process of Jewish American Identity Development. A qualitative 
research approach was used since the researcher wanted to obtain a 
holistic view, i.e., trying to understand phenomena and situations as 
whole. In addition, being true to qualitative research, this researcher 
attempted to make sense of a situation without imposing preexisting 
expectations on the research setting. "Qualitative designs begin with 
specific observations and build towards general patterns" (Patton, 1980, 
p. 40). 
The study's methodological framework was based on the work of 
Glaser and Strauss (1967), The Discovery of Grounded Theory. Grounded 
theory, as defined by Glaser and Strauss, is obtained from data and then 
illustrated by characteristic examples from the data. Grounded theory 
is derived from collected data that are available in the real world as 
opposed to theories that are derived by the use of logical deductions 
guided by a priori assumptions. Therefore, the theoretical conclusions 
emerging from grounded theory are phenomenological, i.e., known through 
the senses, as opposed to logical (Glaser and Strauss, 1967, pp. 1-3). 
In relation to the present study, this means that the theoretical con¬ 
clusions were drawn from the way the subjects saw themselves in the 
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world in relation to their Jewish identity rather than taking a pre¬ 
existing theory or assumption(s) and placing that on the subjects' view 
of their world. 
I. Design of the Study 
Samp!inq 
Ten women composed the original sample. These women were at least 
30 years of age, with a minimum of a Bachelor's degree; all were of the 
Conservative sect and were raised and currently living in the suburbs. 
As will be discussed in the Results and Discussion chapter, two addi¬ 
tional women were interviewed as a check on findings of the initial 
sample of ten. These two women were the same in age, religious sect, 
education, etc., as the original sample. Where the additional women 
differed was the fact that they were raised and are currently living in 
a non-Jewish area. These additional interviewees were selected with 
regard to this criterion because of a question which arose in the early 
data analysis about the role of contact with non-Jews in identity devel¬ 
opment. 
The following are the reasons this study focused only on women. 
First, women, in American Judaism, are the carriers of the religion as 
well as the keepers of the home. Isaac Mayer Wise, the father of the 
Reform movement said: 
American (Jewish) women, we find, are more religious and in many 
instances more intelligent than their "lords of creation." They 
are the religious teachers of their children, the priestesses of 
the house, and we are morally obligated to attach them closer to 
the synagogue. (Baum, Hyman and Michel, 1975, p. 30) 
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The second reason this study focused only on wOTen was that interviewing 
just women would help to keep the sample as homogeneous as possible. 
Homogeneity is especially desirable in a qualitative study using a small 
sample size (Glaser and Strauss, 1967). Because of the significant role 
that women play in Judaism, i.e., maintaining the religion in the home, 
this study focused solely on them. 
In addition to the population being female, the women identified 
themselves as Conservative Jews both in childhood and adulthood. As 
reviewed in Chapter II Judaism has been traditionally divided into three 
sects. Orthodox, Conservative and Reform. The Orthodox may be consi¬ 
dered the strictest of the three sects since these Jews wish to retain 
the maximum number of traditional practices and they also profess the 
most religiously conservative philosophy. The Reform sect advocates 
extensive changes in Jewish tradition and may be categorized as repre¬ 
senting the liberal radical wing. Conservative Judaism may be desig¬ 
nated as the mediating approach which combines elements drawn from both 
of the polar groups. As the centrist wing, it seems to cater to those 
who cannot accept Orthodox traditionalism, but who at the same time find 
themselves alienated by Reform Judaism (Sklare, 1972). 
The reason this researcher chose to concentrate on women who iden¬ 
tified themselves as Conservative Jews was due to its median nature. In 
Conservative Judaism group members feel a desire for survival of the 
Jewish culture and believe that although acculturation is acceptable, 
assimilation should be prevented. Since this study attempted to focus 
on the process of Jewish Identity Development, it seemed best in this 
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preliminary work to interview subjects whose beliefs reflected this 
philosophy rather than a group of people who either one, may segregate 
themselves by not allowing acculturation, i.e.. Orthodox Jews or two, 
assimilate to such a degree that they may lose the essence of what it 
means to be a Jew, i.e.. Reform Jews. 
The subjects needed to be at least 30 years of age so that the in¬ 
dividuals would be able to reflect on life experiences. In addition, 
they had to have been born in America, of Eastern European descent 
(Ashkenazim) as well as be a second or third generation American Jew. 
The reasons for the above criteria are that Jews from different parts of 
the world practice Judaism differently and have different experiences 
which help to inform one's identity. By keeping the sample population 
homogeneous, generalizations to a specific population would be easier to 
make. Homogeneity was also the reason that the subjects had to be pre¬ 
sently attending college or have earned a Bachelor's degree. 
In summary, the ten subjects in the primary sample were chosen on 
the basis of their ability to meet the following criteria: 
1. Women of Conservative Jewish background 
2. At least 30 years of age so that individuals would be able to 
reflect on life experiences 
3. Born in America 
4. Of Eastern European descent (Ashkenazim) 
5. Second or third generation American Jew 
6. Presently attending college or have earned a Bachelor's degree 
Were raised in the suburbs and are currently living in the 
suburbs, to add homogeneity 
7. 
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8’ ,W?Iu t0 be interviewed regarding their experiences 
with their process of Jewish Identity Development 
The two subjects in the second sample met the first six criteria 
above but varied in regard to criterion seven. These women were raised 
and lived in areas which were not primarily Jewish. 
Potential subjects were identified through contacts the researcher 
has with the Jewish community in Amherst, Massachusetts. Among these 
were the Hillel offices in the Five College area, faculty, friends and 
the Jewish Community Center in Amherst, Massachusetts. These contacts 
led the researcher to the Conservative synagogue located in Springfield, 
Massachusetts. After speaking with the Rabbi in Springfield about the 
study, he assisted by writing a letter to an initial group of women in 
the congregation who he thought might be willing to be interviewed. 
Once an initial group of women were identified, they suggested other 
women who they thought might be interested in participating in this 
study who in turn would recommend others. They were contacted by phone 
to see if they would like to be part of this study and to be sure that 
each prospective candidate met the above criteria. 
The additional two women who were added to the original sample were 
identified through personal contacts the researcher also had in Amherst, 
Massachusetts. They, too, were contacted by phone to see if they met 
the above criteria with the exception that they had to be raised and 
currently living in a predominantly Gentile area, in addition to being 
willing to be interviewed regarding their experiences with Jewish Iden¬ 
tity Development. 
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II. Interview Guide 
This study used an unstructured, focused, individual interview 
method to gather the data. The difference between the "structured" and 
unstructured interview is primarily the manner in which interviews are 
conducted and their desired goals. The structured interview tends to be 
used when there is a large population to be interviewed by a number of 
different interviewers. The structured interview helps to insure uni¬ 
formity of the interviews conducted. The unstructured interview tends 
to be used for smaller samples which have only one interviewer and thus 
allows for considerable freedom during the interview process. The un¬ 
structured interview approach is similar to the informality of an ordi¬ 
nary conversation with the researcher skillfully guiding that conversa¬ 
tion. In other words, the questions are formalized but the question 
asking process is unstructured (Glaser and Strauss, 1942). The goal of 
the unstructured interview is to obtain a better understanding of the 
subjects' world of meaning and to use the information obtained to form 
categories rather than imposing meanings and categories of the research¬ 
er's onto the subjects. This is an important point of difference be¬ 
tween structured and unstructured interview methods of study (Glaser and 
Strauss, 1942). 
This researcher used a focused interview guide which set forth 
major areas of inquiry designed to obtain answers to a number of re¬ 
search questions. The research questions were adapted from Kim's (1981) 
study, since she did a similar study, and are listed at the end of this 
section. The questions were adapted so that they would pertain to 
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Jewish Identity Development for women. The interviews were focused on 
the subjective experiences of the subjects with regard to their experi¬ 
ence around their Jewishness. The objective of these interviews was to 
ascertain the subject's definitions and meanings of the situation. 
These interviews lasted anywhere from one (1) hour to two-and-a-half 
(2-1/2) hours. Each interview was taped and fully transcribed for data 
analysis. 
III. Procedure 
After arrangements for the personal interview had been made by 
phone, and prior to the interview day itself, the subjects received by 
mail a pre-interview form (see Appendix A). This form was adapted from 
Kim's (1981) study. Kim gave three reasons for its use which this 
researcher fully supported: 
1. To confirm and remind the subjects of the upcoming meetinq and 
place. 
2. To obtain in writing most of the demographical data for file 
as well as to use it as a launching-off point for the inter¬ 
view. Clarifications and elaborations of this information 
provide an easy and a more natural beginning to the interview 
for both the interviewee and the interviewer. 
3. To begin to get the subjects thinking about their past experi¬ 
ences in a more focused way by filling out the form before the 
interview. 
The protection of the human subjects' rights were adhered to 
Through the use of a written consent form in non-technical language 
mailed to each participant (see Appendix B). The consent form included: 
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1. 
2. 
3. 
4. 
5. 
6. 
An explanation of the research procedures and their purpose; 
A description of any benefits reasonably to be expected; 
to^expectedf attendant di^omforts or risks reasonably 
procedures? a"SWer qUest1ons concerning the research 
con^fand H-at *5? SUbject Person is free to withdraw her 
consent and discontinue participation in the research proce¬ 
dures at any time, without prejudice to the subject; 
M?neCrS(.kan ^aje a COpy of the study resolts at the comple- tion of the study. 
IV. Data Analysis 
There are two fundamental approaches to the analysis of qualitative 
data. The first is when the analyst converts qualitative data into a 
crudely quantifiable form so that the analyst can provisionally test a 
hypothesis, i.e., first one codes the data then analyzes it. One must 
make an effort to code all relevant data that is important to a point 
and then systematically assemble, assess and analyze the data in a way 
that will Constitute proof or disproof of a given proposition (Patton, 
1980). 
The second approach to the analysis of qualitative data is used 
only if the analyst wishes to generate theoretical ideas. As the pur¬ 
pose of the study was to generate ideas, this mode of analysis was used. 
The analyst cannot be confined to coding first and then analyzing the 
data if the analyst wishes to generate new categories and their proper¬ 
ties since s/he will be continually redesigning and reintegrating the 
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theoretical notions as s/he reviews her/his material. Analysis after 
the coding operation not only unnecessarily delays and interferes with 
the purpose, but the act of coding itself also seems unnecessary. As a 
result, the analyst inspects her/his data for new properties of her/his 
theoretical categories, and writes memos on these properties (Glaser and 
Strauss, 1968, pp. 101-102). 
As stated previously, the analysis in this study did not involve a 
systematic coding or testing of predetermined hypotheses. Rather the 
data were analyzed in regard to patterns. A pattern was defined as a 
set of recurring behaviors not necessarily sequential but that reflected 
an important element of the responses of this sample of Jewish women. 
The search for patterns was done through the generation of various cate¬ 
gories and their properties which then were compared to each other to 
see if patterns developed. The initial categories were identified from 
the five questions this study proposed to answer as well as the inter¬ 
view guide itself. Those were: (1) How the subjects described their 
Jewish experience; (2) How they saw others like and unlike themselves; 
(3) Did these women try and hide their Jewishness? (4) How did they 
resolve their Jewish identity conflict? and (5) What decisions did they 
make about their Jewishness? Therefore, the categories were built 
around experiences of identity conflict and feelings about ethnic group 
membership, outside support systems, various modes of conflict, resolu¬ 
tion, etc. After the categories were identified, they were then exam¬ 
ined to see what patterns had emerged from them. Then the patterns were 
analyzed to see if they reflected ordinal sequential stages relating to 
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identity development such as had been found in previous identity devel¬ 
opment studies. 
This process just briefly described occurred in seven specific 
steps. These were conducted first for the original sample of ten and 
then again for the second sample of two. The first step was to compile 
a description of the sample. This was done by reviewing the demographic 
data of each subject. These data were obtained via the pre-interview 
form as well as the interview itself. 
The second step was to separately examine the experiences of each 
individual to see what categories, if any, emerged. This was accom¬ 
plished by individually reading each transcribed tape and by making 
notes on possible emerging categories, their properties and changes. 
The criteria used for noting significant changes in categories referred 
back to the two facets of identity that are found in the definition of 
identity development in this study, i.e., self-concept and social iden¬ 
tity. Therefore, changes in the meaning a subject attributes to an 
incident (social identity), variations in the subject's reference group, 
social environment, etc. were all noted. The researcher was also alert 
to any other potentially significant issues. This procedure was re¬ 
peated for each subject. 
The third step was to construct a summary of each of the subject's 
experiences in outline form using notes taken from step two. Any criti¬ 
cal points of change both in age and year were noted. 
The fourth step was to compare the different summary outlines in a 
group to see if any pattern(s) emerged within the sample. Pertinent 
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questions to be asked at this stage were: Are there any similarities in 
the order that experiences happened to the subjects? If there are simi¬ 
larities that make up a category what term(s) best describe those simi¬ 
larities? If there are differences what are those differences? Do any 
of the differences relate to time, age, place, etc.? Is there an order 
to these patterns? If no patterns emerged what are the possible 
reasons? Concluding this procedure a summary was constructed of the 
patterns of experience that related to all the subjects as well as 
proper ordering of these patterns, if applicable. 
The fifth step was to once again, using the individual transcripts, 
determine what passages may be useful in illustrating the categories, 
properties and patterns that had emerged as well as to look for group¬ 
ings within the sample. 
The tactic of creating groups is equally applicable for sociolo¬ 
gists who work qualitative data. When using only interviews, for 
instance, a researcher surely can study comparison groups composed 
of respondents chosen in accordance with his (sic) emergent analy¬ 
tic framework. And historical documents, or other library mater¬ 
ials, lend themselves wonderfully to the comparative method. 
(Glaser and Strauss, 1968, p. 53) 
In other words, the contents of the interviews were then analyzed to see 
what patterns exist among the female subjects' Jewish Identity Develop¬ 
ment, what similarities were there with regard to their resolution, what 
elements existed that may have existed between their social environment 
and their feelings towards being Jews. 
In step six the patterns were analyzed to see if they reflected 
discrete stages relating to identity development. As the reader will 
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see in the following chapter, the y pter, tne data did not suggest such developmen¬ 
tal stages. 
Step seven consisted of the researcher identifying the patterns and 
describing what each pattern was. Then the transcripts were given to 
two different coders for verification. The coders were selected on the 
basis of their familiarity with qualitative research and their willing¬ 
ness to code that data. To confirm this researcher's findings of the 
issues that were covered as well as the patterns that were identified 
and the subject's placement in those patterns, six transcripts were 
randomly picked and given to the reader raters. The reader raters then 
coded the transcripts and their results were compared to this research¬ 
er's. There was complete agreement on the issues that were identified. 
More specifically, the readers saw the same five issues as that of the 
researcher. With the subjects being labeled as exhibiting these issues 
there was disagreement on only one. 
V. Limitations 
The limitations of this study are as follows. 
1. Because this was an exploratory study and this researcher was 
trying to form a model rather than validate one, the sample size was 
small. Therefore, generalizability to American Jews, particularly men, 
Orthodox, Reform, or Radical Jews or younger women as a whole is 1im- 
i ted. 
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2. The interviews were conducted in only western Massachusetts. 
Jews residing in other parts of the country might share different 
experiences. 
3. Because of the large Jewish population and the history of the 
Jewish settlement in the Northeast, it may be that the formation of 
Jewish identity and the experiences of these Jews are unique. This 
study did not address this variable. 
CHAPTER v 
RESULTS AND DISCUSSION 
Introduction 
The purpose of this chapter is to present the data gathered during 
the research phase of the present study. This chapter begins with a 
review of racial identity development theory as it relates to the 
results found in this study. Also included is a demographic description 
of the actual sample followed by a description of the five issues that 
were addressed in interviews. The patterns that emerged as the data 
were analyzed in relation to these five issues will be presented and 
discussed. The final section will address what appears to be the most 
significant factor influencing this study. 
.1. Racial Identity Development Theory Review 
In review, for the purpose of this study, Jews were defined as an 
ethnic group and not a race. Since there were no known ethnic identity 
development theories to use as guidelines, racial identity development 
theories were used, specifically Jackson (1976) and Kim (1981). These 
theories dealt with subordinate racial identity development and this 
researcher believes that since Jews lack certain privilege, due to their 
subordinate ethnic status in the United States, the effect that this has 
on identity development may be similar to that of other subordinate 
groups. 
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Racial identity theorists (Jackson, 1976; Kim, 1981) suggest that 
there could be a generic theory of identity development regarding subor¬ 
dinate racial groups. In other words, for each subordinate racial group 
there could be a predictable st of stages one goes through in order to 
feel positive about her/his racial identity. 
In reviewing the racial identity development theories, five themes 
emerged. Though these themes are not specifically mentioned in the same 
form as will be used in this study, they do seem to cut across all the 
stages of racial identity development. For Jackson these themes emerged 
out of the research focused on developing these theories. For Kim these 
themes were used as a guide to formulate the research questions that 
were used in her AAID research. All three theorists seemed to use these 
five themes as identity stage indicators to account for the placement of 
an individual within a stage. 
The five themes are: (1) How subordinates view people from other 
groups, i.e., how do the Jewish women from this study see individuals 
from other ethnic and racial groups; (2) How subordinates view them¬ 
selves as members of social groups, i.e., how do these women perceive 
other Jews; (3) How subordinates are affected by their group's social 
status in an oppressive system, i.e., how do these women perceive the 
oppression directed against themselves and other Jews due to their 
Jewishness; (4) How subordinates cope with the oppression directed 
against them, i.e., what do these women do to compensate for feelings of 
difference and/or being excluded because of being Jewish; and (5) To 
what extent are subordinates aware of political issues, i.e., how 
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politically conscious are these women in terms of issues that deal di¬ 
rectly with their identities, e.g., as women, as Jews. These issues 
formed the basis for the development of the interview questions and the 
analysis of the data. 
The following section will present an overview of the findings from 
this study. 
Overview of Current Findings 
As the responses were analyzed from this study, what became appar¬ 
ent was not a process of Jewish Identity Development but rather an 
elaboration of two stages of the racial identity development theories 
described by Jackson (1976) and Kim (1981). More specifically, this 
researcher did not find the full sequence of developmental stages. What 
the findings showed were responses to racial identity development 
issues that were concentrated in what Jackson and Kim refer to as early 
stages of racial identity development. The majority of responses from 
the original sample fell within the stages of Ethnic Awareness and White 
Identification (Kim, 1981), and the corresponding stage in Jackson's 
(1976) BID theory to Kim's stage White Identification, Passive Accep¬ 
tance. These stages will be reviewed here since the majority of re¬ 
sponses fell within these early stages of racial identity development. 
To review. Ethnic Awareness (Kim, 1981) is the first stage of the 
AAID process. All subjects, Kim reports, were conscious of their ethnic 
identity and felt pride about their ethnicity. At this stage they were 
unaware of racism and its effect on their particular ethnic and racial 
group. 
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The second stage that the majority of responses fell into was White 
Identification (Kim, 1981) and/or the parallel stage in Jackson's (1976) 
BID theory. Passive Acceptance. This stage is characterized by an in¬ 
ternalization of what the dominant culture dictates and values. The 
goal for the subordinate, at this time, is to disappear and assimilate. 
The desire is to blend into the dominant society. At this level of 
consciousness, self-hate is in its prime and the subjects report little 
or no consciousness of themselves as oppressed people. 
As the data were analyzed Kim's AAID theory seemed to fit better 
with the results from this study than the racial identity development 
theories of either Hardiman (1982) or Jackson (1976). This researcher 
believes that this is due to the attention paid to ethnicity in Kim's 
(1981) study. The first three stages of the AAID theory basically deal 
with the Asians' awareness surrounding their ethnicity as Japanese 
rather than their racial identity as Asians. 
Table 3 is a summary of the responses related to the five issues of 
racial identity developing using Kim's AAID theory as the basis for the 
placement of individuals on the continuum. For example, if an individ¬ 
ual's responses to the questions regarding how he/she views people from 
other groups were non-accepting, that individual was placed to the far 
left of the continuum on that issue. As one can see from the table the 
majority of responses fall to one end of the continuum in relation to 
each of the five issues. As the responses were analyzed from the origi¬ 
nal sample, what became apparent was not a process of ethnic identity 
development but rather an elaboration of two stages of the racial 
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TABLE 3 
WOMEN'S RESPONSES TO RACIAL IDENTITY DEVELOPMENT ISSUES 
I* How Subordinates View People from Other Groups 
8 1 3 
Non-Acceptance----Acceptance 
mostly about as mostly 
non-accepting accepting as accepting 
non-accepting 
II. How Subordinates View Themselves as Members of Social Groups 
Critical 
8 1 2 
(1 woman did not respond to question) 
mostly 
cri ti cal 
about as mostly 
critical as accepting 
accepting 
Accepting 
III. How Subordinates are Affected by Their Group's Social 
Status in an Oppressive System 
6 3 
Lack of .r--- See selves as 
awareness/ (3 women did not experience or different and aware 
naivete describe any anti-Semitism) of anti-Semitism 
mostly about as mostly 
unaware unaware as aware 
aware 
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TABLE 3 
(continued) 
IV. How Subordinates Cope with the Oppression 
Directed Against Them 
This item did not lend itself to a continuum presentation. However, the 
data showed: 
5 from the original sample felt the need to excel due to beinq 
Jews. 
2 from the second sample were good students but this researcher 
could not name them as part of this pattern since there seemed to 
be no relation to their excellence in school and being Jews. 
5 from the original sample were average to good students and no 
correlation was able to be made between their performance in 
school and their being Jews. 
V. To What Extent are Subordinates Aware of 
Political Issues? 
6 2 
Not 
politically 
aware 
mostly 
unaware 
about as 
aware as 
unaware 
somewhat 
aware 
Politically 
aware 
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identity development theories that were described above: Ethnic Aware¬ 
ness, White Identification (Kim, 1981), or Passive Acceptance (Jackson, 
1976). This data suggest that the emphasis on early stage development 
might be related to the homogeneity of the sample. That is, nine out of 
the ten women interviewed came and are currently living in a very homo¬ 
geneous Jewish environment. Additional information was collected to 
test this assumption that being raised in a heterogeneous environment, 
e.g., people who differ in race, ethnicity and/or religion, may result 
in more stage diversity among the sample group. Two other women who 
were raised and were currently living in a more ethnically and cultural¬ 
ly diverse community were interviewed. 
The responses from the original sample were compared to the re¬ 
sponses from the second sample. What emerged from this comparison was 
that the responses from the original sample were similar to the early 
responses of the second sample. More specifically, the experience that 
the second sample reported as having taken place in their early years 
was similar to the types of experiences that the first group reported as 
current. In addition, there were two women from the original sample who 
were raised in a non-Jewish environment. One of these women lived near 
enough to the Jewish community that she felt supported as a Jew. Her 
responses matched more with the original sample. The other woman grew 
up in a non-supportive Jewish environment. Her responses more closely 
coincided with those of the second sample. The difference between these 
two groups is highlighted when the data are presented. 
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In Table 3, the responses from the original sample cluster around 
the left on the continua. The responses from the second sample cluster 
on the right of the continua. The woman from the original sample who 
was raised in a heterogeneous environment had responses that fell be- 
tween the two sample groups. 
Overall, it appears that exposure to diversity increases the like¬ 
lihood of a different pattern of responses than if one remains closely 
and consistently associated and identified with members of one's own 
group. As will be illustrated in the more detailed presentation of the 
data below, this different pattern is typified by a higher degree of 
acceptance of people who are different, an awareness of the oppression 
of one's own group, a realization that one's oppression connects with 
the oppression of other groups and the emergence of a certain level of 
political consciousness. 
II. Demographics on Subjects 
The ten women originally interviewed in this study ranged in age 
from 32 to 44 years of age with the median age being 36. They were all 
raised on the East Coast coming from as far south as Virginia to as far 
north as Massachusetts. All of them were college graduates, three held 
Master's degrees and one woman had a medical degree. All had at least 
one sibling and nine of them were currently married with at least one 
child; one woman was divorced and had two children. The women all cur¬ 
rently resided in a middle to upper-middle class suburb outside a large 
New England city. This area contained a significant Jewish population. 
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In addition there are a number of synagogues in the area, a Jewish 
community center and Jewish cultural activities. Eight out of ten of 
these women grew up in a predominantly Jewish area. The other two women 
were raised in areas where they were one of few Jews. However, one of 
these women lived near enough to a Jewish community where she was able 
to be socially and educationally involved in Jewish culture. The other 
woman was the only Jew in the public schools she attended and her family 
was the only Jewish family in the area. 
The two additional women interviewed were raised and are currently 
living in a predominantly Gentile community. The ages of these women 
were 30 and 33 and both were currently living in a New England town not 
heavily populated with Jews. Both were raised in an area that was not 
predominantly Jewish and were currently employed in professional occupa¬ 
tions. One of these women turned out to be a first generation American 
Jew of German descent. While this background differs from the other 
subjects, her comments do reflect a process of struggling with her 
Jewish identity and therefore have been included with the descriptions 
of the interviews. 
III. Presentation and Description of Issues 
As stated previously, there were five issues that racial identity 
development theory discusses and which were addressed in the interview. 
The author has labeled them: (1) How subordinates view people from 
other groups; (2) How subordinates view themselves as members of social 
groups; (3) How subordinates are affected by their group's social status 
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in an oppressive system; (4) How subordinates cope with the oppression 
directed against them; and (5) To what extent are subordinates aware of 
political issues. The remainder of this chapter will be a description 
of each of the issues and quotes from the data to support the findings. 
This will be followed by perceptions by this researcher on what these 
issues may mean in reference to Jewish Identity Development and its re¬ 
lation to other racial identity development models and/or theories. 
How Subordinates View People from Other Groups 
This is the first issue that will be addressed in this section. 
According to most racial identity development theorists, when an indi¬ 
vidual is in the last stage of racial identity development he/she is 
accepting of people who are different. This point is illustrated in the 
following quote. 
This is a stage (Incorporation) where subjects are able to relate 
to lots of different groups of people without losing their own 
identity as Asian Americans. . . . They realize that being an 
Asian American is important but not their only identity. Their 
reference group varies depending on the particular role they are 
in at a given time. (Kim, 1981, p. 150) 
People of different social groups are viewed critically in the 
first stage of racial identity development theory. Responses were ana¬ 
lyzed in regard to this issue by being rated along a continuum with 
specified end points (see Table 3, p. 67). Acceptance of difference was 
charted at the far right of the continuum and non-acceptance of differ¬ 
ence was to the far left. Eight of the women's responses were judged to 
be the far left of acceptance, i.e., in the non-acceptance range. One 
woman was judged to be somewhere in the middle of the continuum and 
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three people were to the right, i.e., they had responses that were more 
accepting of people who were different than they. The three who fell in 
this category were the two women from the second sample and the one 
woman from the original sample who was raised in a heterogeneous Jewish 
environment. 
The first set of responses that will be examined will be the sub¬ 
jects' responses toward Gentiles. Later, responses to specific racial 
groups are considered. 
Responses toward Gentiles. Feelings of distrust often combined 
with an expression of superiority were common responses from the origi¬ 
nal sample of ten when asked about their feelings toward Gentiles. As 
the following quote illustrates, there is a feeling among the women in 
the original sample that suggests Jews are intellectually superior to 
Gentiles. 
I definitely do not feel that they (Gentiles) are on the same level 
that I'm on. I hope that I disguise that in my daily, interper¬ 
sonal relationships with them. As a teacher, certainly I would 
have to because I'm certainly a minority in the teacher's room, and 
I'm a minority--the children I teach are--they are to be counted. 
But I don't generally feel that they are as bright as we are. And 
that's just something that's in them. 
These feelings of superiority towards the dominant culture are a 
significant difference from other racial identity development theories. 
In Kim's (1981) first stage of her AAID theory. Ethnic Awareness, the 
subjects experienced ethnic pride. During the second stage, White Iden¬ 
tification, her subjects expressed how they felt "less than," "inferior 
to," "not as good as the dominant race and/or culture." Feelings of 
wanting to be like the dominant are expressed. These feelings usually 
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occur in stages of racial identity development labeled White Identifica¬ 
tion (Kim, 1981) and Passive Acceptance (Jackson, 1976). The difference 
for this population of Jews were feelings of being "better than" the 
dominant. 
The majority of women from the original sample, as will be seen 
from the following responses, did not hold such an extreme view as 
expressed in the above quote. However, they did tend to feel a sense 
of distrust among people who were not Jews. Many of these feelings 
seemed to stem from the period of World War II where Jews did trust 
their Gentile cohorts and were betrayed by some of them. Learning about 
the Holocaust from family members was frequently mentioned as an impor¬ 
tant factor in shaping their identities as Jews. 
Anti-Semitism was something we were imbued with as kids. We knew 
about the Holocaust, we were made aware of it. The synagogue had 
Swastikas painted on it, you know, while I was a kid. I mean, you 
heard White supremacy comments. It wasn't a foreign thing. We 
knew about it. 
And now, because of the fear of betrayal, one woman had passed this 
feeling of distrust on to her children. 
And the one thing I've taught my children, is don't listen to them. 
I said, if you can study with somebody fine. I said, but don't--if 
you really think you're going to be good at something, don't start 
discussing it so much with a fellow student. Not in the sense of 
not helping but because sometimes they're really going to try to 
psych you out. 
Many of the women from the original sample were taught by their 
parents not to associate with Gentiles. 
My parents were very strict about certain things. They were really 
very adamant about my not socializing with non-Jews. They really 
were. Now that I think about it, there's an incident that really 
stands out. One time, I think I was about seventeen. Down at the 
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There wasVoart^V ^ °f !<1ds~none of them were Jewish. 
It^ were JeSisT mother"she “'t let me go cause none of 
The following woman responds to the questions about Gentiles by 
first talking about how she learned as a child that Gentiles were "no 
good." 
Question (Q): What about Gentiles? 
Response (R): Originallyr you know, when you come from the kind of 
family I did, you know, they're no good', (laugh) You learn to 
respect, first of all. That if you wanted to be treated with 
respect, especially if you're a Jewish person, you also have to 
respect others. That's number one. I tried to this day and then 
people say Chanukah is your Christmas. No it isn't. In other 
words, becoming knowledgeable about your own religion and yourself 
gives you the opportunity to correct other people's misbeliefs 
about us. And I campaign doing that. I've been on the bandwagon. 
I think it s exciting defending what I think is right. I cannot 
justify to any non-Jew why, in this day and age, the Jewish people 
love education. 
Q: How would you characterize your behavior toward Gentiles? 
R; I was condescending, but I didn't think I was then. I figured 
I was treating them like they were treating me. I still do. 
Feelings of defensiveness and a distrust of others who do not share ' 
the same identity are common feelings at certain stages of racial iden¬ 
tity development. These stages of consciousness usually occur early on 
in life according to most racial identity development theorists. The 
feeling that does not accompany early stages of racial identity develop¬ 
ment, and that has appeared continuously throughout this original sample 
of Jewish women, is pride in one's heritage and culture. Though Kim's 
subjects experienced pride in their ethnicity in early childhood, as 
they moved into Stage Two at ages 5 or 6 they began to experience feel¬ 
ings of inferiority. The respondents in this study did not express 
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feelings of inferiority toward the dominant. They continuously 
expressed the pride they felt about being Jews. This is an important 
departure from other racial identity development theories. 
There is a difference of feelings toward Gentiles between the re¬ 
spondents who were raised and are currently living in a homogeneous 
Jewish environment as opposed to the respondents who were not. The 
women from the second sample moved through the feelings of distrust 
toward Gentiles to an openness to the outside world. The two women from 
the second sample had similar feelings as the original sample when 
young, and now report a greater connectedness to Gentiles without aban¬ 
doning Jewish pride. This could indicate some correspondence to the 
stage Incorporation in Kim's (1981) racial identity development theory 
for Asian Americans. Kim (1981) describes this stage as being able to 
relate to different groups of people without the individual fearing loss 
of one's identity. As the following quote illustrates, this woman, from 
the second sample, talks about how she has learned to be accepting of 
Gentiles and not fear or distrust them. 
Q: How do you feel about Gentiles? 
R: Well, mostly I think they have a lot of privilege, and they 
don't recognize it. I think that--I don't want to generalize 
'cause like some of my closest—I mean, my--like the woman I 
studied for the bar with and everything. She isn't Jewish, but 
she's like one of the closest people to me that I've ever had. And 
she really, like, loved to go to school with me, and she's coming 
for Shabbos this week. So it's 1ike—I really learned to let in 
the outside world. You know, like—I never had a problem being 
close to Black people. But I just didn't—I just felt— I just 
didn't trust Gentiles at all. And I felt like--even if they 
weren't overtly anti-Semitic, they were covert and it would come 
out in other ways. Urn. But I didn't have Jewish lovers until 
recently. So I think that's really interesting. 
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As will be seen in the following section, the pattern of the origi¬ 
nal sample not accepting people who are different and the second sample 
expressing their acceptance of people who are different continues to be 
seen when the subjects were asked their feelings toward racially op¬ 
pressed groups. More specifically, the women from the original sample 
who were raised in a homogeneous Jewish environment tended to be less 
tolerant of racially oppressed groups while the women who were raised in 
a heterogeneous Jewish environment (the second sample and one woman from 
the original sample) tended to be more accepting of racially oppressed 
groups. 
Responses toward racially oppressed groups. Though eight out of 
ten of the women expressed some superiority over racially oppressed 
groups the degree of such feelings varied greatly. The women whose 
responses are presented first seemed to hold the most non-accepting 
view. 
(Sigh) As much as my children are appalled by the fact that I—at 
times—am bigoted. I think I am bigoted. I do feel superior to 
Blacks. I--don't discount the fact that there are people in all 
races that have achieved great things, and that there are people 
who are far brighter than I who have been far more productive than 
I, who are not Jewish and who are not White. But I think generally 
if you're going to ask me my overall feeling, I feel that White 
Jewish people are the brightest and most gifted people. I believe 
we are the chosen people and everyone else is one step down. I 
feel superior rather than inferior. 
The following woman holds somewhat similar views to that expressed in 
the foregoing. 
Well, I'm very liberal; my husband is not. He keeps telling me I 
just haven't had any experience with--with ethnic-other ethnic 
groups, because he grew up in a city and he had a lot of experi¬ 
ences, and he has very strong feelings. I tend to be more liberal; 
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I don't . . . I do probably discriminate in my mind, but I try not 
to. And also it depends on where I encounter them. I--there's--a 
9"irl in _ that I was friendly with a little bit, who was 
Black. But they're both Ph.D.'s. And, you know, they're more-- 
of—my class. And I don't discriminate. Whereas I would be . . . 
I look down upon people who are not my--I guess, my level finan¬ 
cially or--um—education-wide. I—in my mind, I know I look down 
on them. I don't—but I do--I feel sorry for them; I do tend to be 
more on the liberal side. 
One of the characteristics of the responses toward racially 
oppressed groups was the denial and/or non-recognition from the original 
sample of women of their non-acceptance of racially oppressed groups. 
This can be seen by contradictions like, "I'm liberal" and later saying 
"I look down upon people who are less wealthy, Asian, Black, Hispanic, 
Native American." This characteristic of denial and/or non-recognition 
of their non-acceptance of racially oppressed groups is further illus¬ 
trated in the following quotes. Though these women recognize that there 
are "good" and "bad" people in all groups they still consciously choose 
to remain with their own kind. Two quotes are characteristic of the 
responses given to the questions regarding the subject's feeling toward 
racially oppressed groups. 
Today? Urn. I think I am very objective about it. I still am 
guilty of prejudice only because of maybe bad experiences. No, I 
don't believe that all Blacks are bad people (laugh). I'm smart 
enough to know that there are fine Black people and others that 
aren't, just the way that I know there are fine Jewish people and 
others that aren't. That I would want my son to marry a Black 
girl, I can't tell you that, because I don't think I could. I 
could be honest about that. I would prefer that my children stay 
within the fold. Because I think life is hard enough without going 
outside it. But who's to say what's right or wrong, because 
they're plenty unhappy Jewish, you know, when there s a combination 
of two Jewish lives, one is a reject just as well. So I don t know 
if that's the answer. I just feel that it is hard enough to cope 
with any life situation without starting with a problem. 
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Q: What about your behavior toward other ethni 
ties? c or racial minori- 
R. (sigh) Let me think. I—I love meeting people from different 
places. I really do. And I enjoy that. And when those kind of 
opportunities, you know present themselves, I enjoy them. I don't 
have any specific-negatives or positive about any sub-group. I 
don t have any Puerto Rican friends, for example. But nor do I 
have any feelings about it. I just—I mean—I just don't. 
These women desire to remain "within the fold." This desire may 
come from a concern of the Jewish culture getting lost and/or absorbed 
in the Gentile culture if too much assimilation takes place. This 
desire may also come from a fear of difference. More specifically, 
difference may become threatening, whether it is with other Jews who 
practice differently, which will be addressed in the following section, 
gentiles or racially oppressed groups. Though people of racially 
oppressed groups are also gentiles it is this researcher's hunch that 
the respondents seemed to think gentile meant White gentile. Therefore, 
the two groups were named and examined separately. What seems clear is 
that there seems to be a need among these women to remain with other 
people who are similar. 
This idea of remaining within one's own ethnicity, race or culture 
is addressed in Kim's (1981) Asian American Identity Development theory. 
It is at this time when an individual immerses her/himself in her/his 
heritage in order to gain a positive sense of him/herself in relation to 
their subordinate status (Kim, 1981). 
These women, from the original sample, may be fearful of associat¬ 
ing with people who are different due to a fear of losing their identity 
80 
as Jews. The woman from the original sample who was raised in a hetero- 
geneous Jewish environment expands upon this idea. 
...its easy to be a Jew when you're surrounded by Jews. It's 
to a ^ew when y°u,re not. When you're a real minority. 
And that would make me a stronger Jew. 
Unlike many parents of the other original sample women, this woman's 
parents did not discourage her from participating in non-Jewish activi¬ 
ties and did allow her to associate with non-Jewish people. As can be 
seen in the quote below they seemed to feel secure in their Jewish 
identity as well as that of their daughter. She reports that their 
opinion was that this was a non-Jewish world and it is important to 
learn to live in it. 
I think it also made me more able to communicate with non-Jews and 
also relate to and understand and feel at home. I mean, I feel 
comfortable walking into a church because I walked into churches my 
whole childhood. I mean, you know, when the Monsignor died at the 
Catholic school and I was what--in third and fourth grade--and all 
my girlfriends were going to the wake. Whatever it is. I went to 
the wake! You know. And I took--I took communion! And--and my 
mother, I mean, you know, if you tell that story to 90% of the 
Jewish mothers here, they would never let their kids do that! My 
parents weren't afraid that was going to make me a Catholic. They 
thought it was important that I see different religions, different 
cultures. We went to midnight mass every Christmas, at the Pres¬ 
byterian church. My brother's best friend was the minister's son, 
throughout all of high'school. 
Q: They really felt secure with their belief so it sounds like it 
made it easier for you to deal with differences. 
R: That's right. They felt very secure. We always felt secure. 
And they weren't afraid that letting me into church was going to 
make me a Christian. 
One of the women from the second sample freely associated with 
Blacks since she felt such a strong bond with this racially oppressed 
group. She was also very involved in working for civil rights. 
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Q. What ethnicity or religion were most of your friends? 
R: My friends were Jewish and Black. 
Q How come Jewish or Black? 
R: Well, cause they were outsiders, too. We had the same values, 
you know, we just got along better. I was in the human relations 
council. The other people who were in it were Black. I was—I 
always felt a bond to Black people. You know—we were all 
oppressed people. And—that, you know, that's why I had you know, 
real strong civil rights ideas. 
And later on in the interview: 
Q: How would you characterize your behavior towards members of 
other racial or ethnic minorities? 
R: Well, I always identified with them. I never had any problems 
with them. They always liked me a lot. Thought I—you know—was 
different than the average white person. 
To summarize, the issue of "how subordinates view people from other 
groups" is characterized by two patterns of responses. Eight out of ten 
women from the original sample had feelings of distrust towards and 
superiority to White Gentiles and racially oppressed groups. Their 
responses also consisted of contradictions and/or denial of racist 
attitudes and expressed more comfort with their own kind. The two 
women from the original sample who had a different pattern of responses 
were those women who were raised in an area where they were one of few 
Jews or the only Jew. Their responses tended to be more accepting of 
people who were different than they. This finding corresponds with the 
responses from the two women from the second sample. They too were 
raised in an area where they were one of few Jews. It appears that 
being able to develop significant relationships with people who are 
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different increases the likelihood of people being accepting of diver¬ 
sity. 
For eight of the women from the original sample comfort is being 
with their own kind." As the following issue will again illustrate, 
there is not acceptance of difference, even among one's own group mem¬ 
bership. 
How Subordinates View Themselves 
as Members of Social Groups 
How subordinates view themselves as members of social groups is the 
second issue to be discussed in this section. Racial identity develop¬ 
ment theorists talk specifically about feeling critical and/or not 
accepting about one's own group. During the early stages of development 
this critical ness can be seen in two ways. First, feelings of discom¬ 
fort toward one's own identity group and second, feeling that an indi¬ 
vidual's actions may reflect negatively upon the whole group. 
This stage (#2, White Identification) is marked by negative atti¬ 
tudes and evaluations of self as Americans of Japanese ancestry, 
and behaviors which tended to turn one's back on other Asian Ameri¬ 
cans; and to some extent, other minorities as well. Subjects' ego 
identities were of being different, separated, isolated, inferior, 
and misfits who did not really belong anywhere. This is accom¬ 
panied by a lack of political understanding, a context which could 
enable them to make sense of their experiences. And without it, 
none of the subjects were ready to question what it really meant to 
be Asian American in this society. Nor were any of them able to 
make a connection between their difficult experiences and being a 
racial minority. (Kim, 1981, p. 138) 
A difference between what this researcher found among these subjects and 
the racial identity development theory of Kim (1981) is that these women 
believed they never felt misplaced in their own group. They did not 
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experience feelings of "inferiority" or feelings of "not really belong¬ 
ing anywhere" as Kim's subjects seemed too. Where there seems to be a 
similarity is the criticism that they express towards their own group, 
i.e., other Jews. 
Eight out of ten of the women from the original sample tended to be 
somewhat critical of other Jews who did not practice the religion or 
hold the same values as they did. In general, a "good Jew" was seen as 
one who attended synagogue regularly, supported political candidates 
supportive of Israel, and assumed responsibility for passing Conserva¬ 
tive cultural and religious Jewish tradition onto their children. 
According to this population, individuals who did not fulfill these 
requirements tended to fall short of "being Jews." The following three 
quotes reflect a range of responses to the question, "What do you think 
of Jews?" 
Q: What do you think of Jews? 
R: There are some Jews that I'm very proud of and others that I'm 
ashamed of. In the position that I'm in right now. I'm privy to a 
lot of information about Jewish people that I know that shocks the 
hell out of me. That doesn't make me very happy. Their priorities 
are very different than mine. The responsibilities to Judaism at 
the temple are entirely different from mine. And I find it quite 
shocking. So that doesn't leave me with a feeling of pride; it 
leaves me with a feeling of sorrow. I don't feel that I can live 
other people's lives for them, but not all Jews are as committed to 
Judaism as I feel I am. And I consequently am not as proud of all 
Jews as I am of some others. There are some nice Jews and there 
are some Jews that I am somewhat ashamed to be able to say they're 
Jews. 
What did I think of Jews? Well, I think I was--I think I was very, 
um,--ah—critical. Okay? I was very embarrassed by Jews who were 
not respectful of their Jewishness. Okay? And in consequence my 
associations were fairly restricted in high school, with families 
that felt as my parents did. . . . it's the families that I was 
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close to, you know, basically were homes very similar to mine Ynu 
know There was a great deal of ridicule, you know! as Mook ba?k 
thPirf^rm-JhWS' Wh°Se 9°a1s or whose outward manifestations of their Jewishness was very dilute. 
And a third subject had this response: 
* * -,1 ha? a roommate who was Jewish and not Jewish. 
The closest thing to a Jewish shiksa (a woman who is not a Jew) you 
could ever come across. Even to the point where she never heard 
the word shiksa ; she thought it was "shit-ska." Really very 
funny. She never had exposure to many things that were Jewish. 
She married and left school. She married then non-Jewish--her 
younger sister s gym coach. Incredible. But in terms of my view, 
I mean, I had a Jewish group of friends, I ate at Hi 11 el, at Hi 11 el 
on campus. Urn. Which was wonderful. A neat, neat qroup of 
people. 
The above quotes illustrate how the women tended to be critical towards 
other Jews whose practice and beliefs differed from their way of prac¬ 
tice. The following quote, from a woman in the original sample, 
illustrates her feelings of the importance of Jews supporting the same 
pol itics. 
Like somebody—my husband's cousin. Was going to visit a friend 
who was—who called themselves Jewish. She was working on Jesse 
Jackson's campaign. And I said to him, I don't understand that 
type of friend. Urn. I think it's fine for somebody who's Black to 
run for President; I support them. But I find that Jesse Jackson, 
for Jews to support Jesse, isn't funny. 
The controversy of Jesse Jackson's anti-Semitic slur on Jews in the 1984 
Presidential campaign was a serious issue for many Jews and non-Jews. 
This quote can be seen as a reflection of this more global issue. When 
understood in the context of other comments made by this respondent, 
this quote represents more of a nonaccepting stance of Jews who do not 
support similar politics to her. 
It seemed when another Jew's beliefs, practices or values were less 
traditional than the women in the original sample they tended to use 
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phrases like "and they call themselves a Jew," or "he or she's not real¬ 
ly a Jew." The women's reference for what a Jew is comes from their own 
immediate experience and the way they see the world. In other words, if 
another Jew's experience, values, beliefs are incongruent with their own 
experience, values and beliefs they tend to devalue and/or be critical 
of the Jew who differs. 
And then in my working years, before we came up here before we had 
children, nobody I knew was religious or Jewish. Even if they were 
Jewish, they were very far from Jewish. 
The frame of reference for what constitutes "Jewishness," according to 
seven of these eight women interviewed, were "going to shul and cele¬ 
brating the Jewish holidays." 
Another aspect of this issue of "how we view ourselves as members 
of social groups" is that of feeling responsible and/or feeling that one 
Jew's actions reflect upon "you" and all Jews. The woman whose response 
follows had an early experience of feeling like an outsider with regard 
to being a Jew. In the followng quote she highlights her experience of 
being "on the other side." 
Q: What did you think of Jews? 
R: I was proud of our accomplishments. I was embarrassed if we 
weren't perfect. I was embarrassed and frustrated if I knew a Jew 
who was prejudiced. Because I knew what it was like to be on the 
other side, especially growing up in Western Massachusetts. 
The following woman addresses the same issue of feeling like one Jew's 
actions reflect upon all Jews by recalling a newspaper article she had 
recently read. 
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It was a comic, but it had made a wonderful point. Of course there 
are people who are called Jewish because their grandmother was 
Jewish (laugh). So you want to include them in because they're 
wonderful people. And then the ones you want to exclude because of 
something (laugh) awful they did! And how when you hear a news 
story, one of the first things you notice is whether the person who 
died is Jewish or the person who shot the gun was Jewish. You 
don't want the murderer to be a Jew. And you don't want the person 
even who was killed to be Jewish. It was funny. You know I 
laughed at this. Yet, it's true; you really do react that way. 
Why? You know. It's really ingrained. A part of you. Almost as 
though they're all your family. 
Another pattern of responses to the issue "how we view ourselves as 
members of social groups" occurred with the women from the second 
sample. These women spoke of a time when they were critical of other 
Jews for not being as religiously observant as they and/or ashamed of 
Jews who were loud or obnoxious. Presently they feel much more open to 
accepting people's differences. In what might be a developmental dif¬ 
ference, the woman quoted below recognizes that her way of seeing the 
world may not be the only way. 
My lover now eats shrimp and she's Jewish, and she keeps saying 
"does it bother you that I eat shrimp?" And I say "no." I mean, 
it probably would have 10 years ago, but it doesn't now. I mean 
I—we don't bring anything into the house that isn't kosher. So 
that's all right. So when we eat out she can eat what she wants. 
Q: So it sounds like at one point you were more critical of Jews 
who weren't as observant as you? 
R: Yeah, I used to be very, very judgmental. 
The second woman from the new sample spoke of a time when she was 
critical of Jews in "Long Island and the Bronx because they were loud" 
and now feels more accepting of Jews. She talks about this previous 
criticalness of being "more of a class issue." 
87 
In conclusion, the two women from the second sample who were raised 
in predominantly Gentile environments had one pattern of response; they 
had developed a more accepting stance of people like themselves, i.e., 
other Jews. Eight out of ten women in the original sample, who were 
raised in a more homogeneous environment, had a different pattern of 
response which tended to be critical of other Jews who did not practice, 
believe or hold similar values to themselves. The woman who was raised 
in an area where she was one of few Jews was not critical of the way 
others are Jewish even though she felt she had to struggle more than 
other women in her community since she was the only Jew. This differen¬ 
tiates her from the above eight women in the original sample. The last 
woman in the original sample to be accounted for on this issue did not 
respond to the question. The following issue to be illustrated will be 
the responses of the women regarding oppression directed at themselves 
and their own group. 
How Subordinates are Affected by Their Group's 
Social Status in an Oppressive System 
How subordinates are affected by their group's social status in an 
oppressive system is the third issue to be addressed in this chapter. 
The data related to this issue also had two patterns of responses. The 
first pattern that will be discussed is from six of the ten women from 
the original sample. Their responses seemed to have two main aspects. 
The first is that when the subjects were confronted with anti-Semitism 
they either did not recognize it as anti-Semitism, played the incident 
down or somehow reframed it so the incident was not as it appeared. 
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The second aspect of their responses was that of contradictions. More 
specifically, their words said one thing and the situation expressed the 
other. For example, a subject may express that she never felt differ¬ 
ent, however, she noticed that she was one of few Jews in the school she 
was attending. Six out of ten of the original sample women had 
responses that matched one or both of these two aspects. 
Jackson's (1976) and Kim's (1981) racial identity development theo¬ 
ries both address the issue of the individual dealing with oppression 
directed at them and their group. What seems to occur with Blacks and 
Asian Americans, in early stages of identity development, is that they 
tend to personalize the oppression directed at them. At this time the 
subordinate's self-concept began to change from positive or neutral to 
negative. Being different was seen as bad (Kim, 1981). These feelings 
did not occur among the population that this researcher interviewed. 
Instead, the subjects would reframe the incident so it was not as it 
appeared or they would somehow block the incident from their mind. In 
Jackson's (1976) BID theory this is called denial. 
The first woman quoted below stated she never felt different 
because of being a Jew and felt she never came in contact with anti- 
Semitism. When she was twenty, she and her husband moved to a mid- 
western state. Here is her account of her experience there. 
... I never felt different. That's not how--I dont' know that-- 
obviously I was. But I didn't feel 1 ike—like I wasn't in step 
because I was Jewish or wasn't Christian. Therefore, I didn't—I 
wasn't one of them. I never felt that way. I guess I had grown up 
with what I am and what they are. When we were living in _we 
had no friends there. I don't know that it had to do with Jewish 
or non-Jewish; I don't think that was it at all. We just didn't 
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have friends there. It was a very strange place. Granted, I like 
to think that—that they weren't our kind of people. But I don't 
think it had anything to do with religion. They just were not the 
kind of people we were friendly with--their values were different. 
People we knew weren't Jewish. My husband drove into work with the 
next door neighbor. It must have been about six months of driving 
with her and he said he was Jewish. And she was shocked. She went 
through this whole litany of how she was so surprised he was 
Jewish—that was the first thing and then it went on from there. 
But it was never overt. 
The above is an example of a lack of awareness of feelings of dif¬ 
ference and also of naivete around anti-Semitism, i.e., not recognizing 
it as such when it occurs. The following example from another woman 
also supports this concept. 
Q: Did you ever consider yourself different from anybody else? 
From the other kids? 
R: Urn, Yeah--different from the kids that were popular and had a 
lotta dates. 
Q: Did you ever feel different because of your religion and 
ethnicity? 
R: Urn. No, not around here. No. 
Later on in the interview she states that "most of the kids that were 
really popular and had lots of dates weren't Jewish." At this time she 
was not able to make the connection that her lack of dates may be due to 
her being a Jew. 
A contradiction which surfaced a number of times was that the ori¬ 
ginal sample women expressed that they never felt different because of 
being a Jew, yet they said they would be asked why they were out of 
school on a Jewish holiday. They describe these events without recog¬ 
nizing feelings of difference. 
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A pattern of response that also occurred addressing this issue is 
that some of the original sample women see their minority status in 
terms of the situation they are in, not as a pervasive condition of 
their personal Jewishness, or for Jews generally. 
Q: Do you see yourself as an ethnic minority? 
R: Depends where I am. Within Springfield, yes. Urn, the Jewish 
Community Center--Well, obviously not because everybody's Jewish. 
As stated earlier, according to racial identity development theory, this 
idea of a lack of awareness and/or being naive to the oppression that 
one experiences is a description of a person in either a Stage One con¬ 
sciousness, according to Jackson's (1976) BID theory or a Stage Two 
consciousness in Kim's AAID theory. The following quote from Kim's 
(1981) AAID theory highlights what may be occurring for six of the ten 
women in the original sample. 
In active identification (Stage 2 of AAID) subjects considered 
themselves as being very similar to their White peers. Apparent 
differences between themselves and Whites were not acknowledged, at 
least not on the conscious level. They saw themselves as White and 
acted as if they were. They also did not want to be seen as Asian 
in any way. Active White identification often led to repression of 
negative feelings and experiences. Subjects in this category had 
greater difficulty recalling their experiences during this period. 
(Kim, 1981, pp. 133, 135) 
The two women from the second sample had a different pattern of 
response from the original sample. They saw themselves as different 
because they are Jews in a predominantly Gentile world. They also saw 
themselves as different in relation to other Jews who practiced and 
believed differently than they. They expressed how they could never 
remember a time when they did not feel different. Reflective of this 
idea is a quote from one of the women. 
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Q: Did you ever feel like you were different from the other kids? 
the kids'I'grew'up'with.b'*1 * JeW,'Sh identit* than most of 
Q: So did that make you feel different? 
R: Yeah. It just made me--it separated me from them. I —I um— I 
always felt like I was more sensitive, you know. Took things more 
to heart than—they did. 
Q: When did you realize that you were different? 
R: I always knew I was—I don't know how—I just I mean, it may be 
my own--my parents' sense of Jew—I mean, just from having the 
mazuzah on the door, my parents saying, this is how you know you're 
in a Jewish home. That—you know—that's something from—an 
infant, I mean, that—I would always look for the mazuzah on 
people's doors, you know, wherever I would go. 
The women from the second sample as well as the women from the ori¬ 
ginal sample who were raised in a non-supportive Jewish environment, 
were more aware of anti-Semitism and feelings of difference. The fol¬ 
lowing dialogue from a woman from the second sample illustrates this 
point. 
Q: What effect do you think being a Jew and feeling different had 
on your life? 
R: I think it made it hard for me to—um—I didn't think 
be successful, you know—I felt like I--I think it turned 
kind of victim mentality, whatever strength it gave me as 
um—it put a hamper to me as I got older. I couldn't fit 
got older. So what was maybe creative when I was younger 
feel awkward and vulnerable when I was older. 
I could 
into some 
a kid- 
in as I 
made me 
Q: When did that vulnerability start? 
R: I think college. 
Q: And what do you think precipitated that? 
R: Well, the world was a very strange place to me. I felt like my 
parents had given me one set of messages about what the world was 
like. The world was nothing like what they said it was going to be 
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]lkte* And I didn t know how to operate. They said the world 
should be l!ke this and this. Basically the world was a bad place. 
Um. You know, my parents are over achievers. My father went to 
law school when he was fifty, after working hard his whole life. 
So—they have, I think, you know--they have real super images that 
the world and they don't deal with reality. My--um--goal in life 
was always dealing with reality, you know, trying to--um--come to 
terms with reality. 
Q: You said you had a victim mentality? What does that mean to 
you? 
R: Well, first of all I personalized everything. Everything was 
about—um—was an attack on me or who I was. It was like an excuse 
for failing. It was like, um--the world is an awful place and I'm 
one of the victims. So. There's no way I can be successful and— 
I — it affected everything. You know, I was a compulsive eater and 
I was really—um—I was really unhappy. I know I felt like—I felt 
like there was anti-Semitism everywhere. I think there is, but I 
think my reaction to it now is much different. 
The woman from the original sample who was raised in a non-supportive 
Jewish environment had this response. 
Q: What were some of the significant events or crisis you recall 
during your adolescent years? 
R: Well, my adolescent years—one of the reasons, in fact, that I 
did finish high school in three years is—besides the fact that I 
was able to finish high school easily in three years—was the fact 
that things were very exclusionary to me. Both from a standpoint 
that, being the smartest kid in the class type of thing. I mean, I 
had lots of boys calling me for help with my homework. And no boys 
calling me for dates. So that my social life was not all that 
great. You know, it was a bunch kids that hung around together. 
But a lot of that was based on Jewish issues. Okay? At the time I 
was going through high school, the Skating club where all my quote 
"friends" and kids around the neighborhood were going to—there 
were no Jews allowed. The Dancing Club, this club, that club. You 
know, all the non-school supported social activities, I was not 
invited to join because I was Jewish. 
Q: How do you know that? 
R: Oh, it was very—it was just obvious. I mean, in fact, things 
changed to the point that when my brother came through school three 
years later, he was invited to the same things. So therefore, I 
went to skating club, I went to dancing club, but I went to the 
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own sponsored ones. And consequently, my friends, my close 
nends even though I lived in the wealthy part of town, my 
closest friends came from the other side of the tracks so to speak. 
*.* ; a11 my close friends were not Jewish. I don't have a 
single-I don't have a single friend in high school who was Jewish. 
One of my close friends is Italian. Urn. But again, they were 
all--they were all kids in Honors; they were kids who, you know, 
wore the thick glasses and you know, were ostracized for being 
smart. And we all sort of banded together. 
The realization by these women that they were different and because 
of that difference, were separated from peers, society, etc., led them 
to seek others in similar situations. For the women who were raised in 
a significantly populated Jewish environment feelings of difference did 
not seem as prominent for them. This factor may have protected them 
from feeling or experiencing anti-Semitism directed toward them. The 
women who were raised within their own ethnic community either experi¬ 
enced more passive identity conflict or reported no identity conflict. 
This early and seemingly positive Jewish identity development supports 
Kim's (1981) study. 
The PNW (predominantly non-white) sample's experience with identity 
conflict resolution seems, in general, to have been easier, less 
painful, and less lengthy. The PNW sample was protected longer 
from exposure to the negative effects of White society. They ex¬ 
perienced identity conflict for a shorter period of time. Their 
awakening to social political consciousness was sooner, and they 
acquired Asian American identity at a slightly younger age as a 
group. (Kim, 1981, p. 163) 
It may be that this early and seemingly positive Jewish identity was 
able to remain with the women since they were raised and are currently 
living in a supportive Jewish environment. It seemed likely that more 
differences in early life were needed to foster discrete identity devel¬ 
opment processes in relation to their Jewishness. In review, the issue 
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of "how we are affected by our group's social status in an oppressive 
system" had two patterns of responses from the women interviewed. Six 
of the women from the original sample when confronted with anti-Semitism 
either did not recognize it as such or played the incident down. Con¬ 
tradictions were another way that the women from the original sample 
tended to respond to this issue, e.g., saying that one never felt dif¬ 
ferent in reference to being a Jew yet being able to notice that one was 
one of few Jews in a specific setting. The two women from the second 
sample and the one woman from the original sample had a different pat¬ 
tern of response. They seemed to be able to talk about their feelings 
of difference, how that affected their lives and easily recall anti- 
Semitic incidences that occurred to them. The remaining three women 
from the original sample were raised in a highly supported Jewish envi¬ 
ronment where difference was not an issue. They did not experience or 
describe any anti-Semitism. 
Though some of the women from the original sample may not have con¬ 
sciously recognized that they felt different being Jews, some of their 
responses clearly indicate a need to excel which some of the women 
associate with being Jews and feeling the need to prove something to 
themselves and others. The following section deals with this issue. 
How Subordinates Cope with the 
Oppression Directed Against Them 
How subordinates cope with the oppression directed against them is 
another of the issues that racial identity development theorists ad¬ 
dress. Racial identity theorists suggest that when a subordinate is in 
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an early stage of racial identity development, e.g.. White Identifica¬ 
tion or Passive Acceptance (Jackson, 1976; Kim, 1981), and having feel¬ 
ings of inferiority, there are sundry ways he/she compensates for low 
self-esteem. Some of these may include sports, school related activi¬ 
ties and academic achievement. The following quote illustrates this 
i dea. 
Their belief of being unattractive was often confirmed by the fact 
that they were not asked out on dates. In fact, many did not date 
during this period or did so infrequently. Although their refer¬ 
ence group was White, often they felt socially isolated and, in 
general, enjoyed little closeness or meaningful friendships with 
them. This, then, led many to feel socially alienated from their 
White peers. Most subjects compensated for this by becoming in¬ 
volved in formal organizational roles and responsibilities within 
the school as class presidents, class officers, club leaders, 
editors of yearbooks, etc. In addition, all subjects directed 
most of their energy toward academic achievement which became an 
important goal to strive for. (Kim, 1981, 131-132) 
Five of the women from the original sample had a similar pattern of 
responses to that of the subjects in Kim's (1981) study. These women 
from the original sample expressed the need to be better than anyone 
else. The responses suggest that this was because they were Jews. 
That's right--like I told you, I decided to be Bas Mitzvahed six 
weeks beforehand. Ten days before I was a junior and ten days 
before all applications had to be in to colleges for the fall of 
the year, I was--what prompted it was a big party for one of my so- 
called friends, and I was not invited (because of being a Jew). 
An I said "the hell with this. I'm not going through another year 
of this." And I just went to my guidance counselor and I said, 
"I'm bored with high school." Which was true. I mean, I was--I 
was getting straight A's and I was in Honors and I had--and I had 
enough credits to graduate already. I said, "I'm going to col¬ 
lege." And we interviewed at Radcliffe, MIT, and Tufts, and I got 
into MIT and Tufts. You know, like, with no time left--and my 
counselor went crazy and made all kinds of phone calls and I ran 
up for interviews, and I got in. 
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And later during the same interview: 
Q: How do you think feeling different affected your life? 
R. I felt proud. I just felt better than everybody else. I also 
probably felt (sigh)--probably felt the need to--I mean I've always 
felt the need to be the best at whatever I do. To try and be the 
best at whatever I do. 
Q: Do you think that had anything to do with being a Jew? 
R: Probably. Probably. You know, they could--they could make 
something out of the fact that I was Jewish, but they didn't 
because there were too many other things. I mean, they were scared 
of me. . . . kids were--were intimidated by me because I was, you 
know, I excelled at school. 
And another woman had similar feelings: 
Q: Were there any critical incidents or event you recall because 
of your Jewishness? 
R: ... I always felt the need to achieve so as never to have a 
finger pointed. There was no question that there were many times 
where I felt a sense of anti-Semitism. You know, tacit or implied, 
it comes out in funny ways. But I had--I don't know--incidents 
have occurred to me, and I can't remember any one in particular. 
A woman who was involved in many Jewish youth activities was also ex¬ 
tremely involved in school related ones. Though she states that she did 
feel that she was accepted as a Jewish child, she continually had re¬ 
sponses in the interview that seemed contrary to that fact. For 
instance, since she was so involved with Jewish youth activities she 
would miss school. Since she did not want to be singled out as not 
keeping her grades up or not being active in her school run activities 
due to her many Jewish related outside interests she became an over¬ 
achiever. The next quote illustrates this fact. 
I didn't feel that I was not accepted because I was a Jewish child. 
Because I was a good student, I had the acceptance of the teachers 
when they had a problem with my not being there to do school work; 
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I always did -it. And I took piano lessons, dancing lessons I was 
So ft n?6 U??nt r0UPS* and 1 was President of several of them 
thini Y?r bothered m!-:5 was alwaYS able to keep up with every-' 
thing. It was a very full schedule. And I never had a problem7 
didn'?9mUP Wltl2 anythi^: 1 really didn't feel different, 'cause I 
didn t miss out on anything. I did everything there was to do. 
The data seems to suggest that for some of these women, the need to 
prove to themselves and to others that they were better than their 
peers may be because they were Jews and the negative connotation that 
this ethnicity can entail. The women from the second sample were 
achievers, i.e., good students, professional careers, etc., however this 
researcher could not name them as part of this pattern of response since 
none of their responses related to achievement dealt with being Jews. 
That is, it was unclear whether they were achievers because they were 
Jews, or women, or wanting to achieve for personal fulfillment, etc. 
This method for gaining self-esteem, i.e., academic achievement, is 
referenced in other racial identity development theories discussed in 
this study (Kim, 1981). For Jews, to excel in academia has historical 
roots. This history has been reviewed in Chapter II. In brief, for 
many decades Jews have built parallel institutions in relation to the 
dominant culture to take responsibility for educating their own people. 
These institutions, some of which were community and school buildings, 
were built out of the importance to preserve Jewishness. Country clubs 
and community centers were built since Jews were not permitted to be 
with the dominant culture. 
In summary, the pattern of responses dealing with the issue of "how 
we cope with the oppression directed against us" seemed to suggest 
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academic excellence and heavy involvement in activities as possible 
responses to being a Jew. Five out of the ten women from the original 
sample had such responses to this issue. The other women interviewed, 
including the women from the second sample, may have been good academic 
students but it was difficult to say whether they were achievers due to 
their Jewish identity. They might mention that they were good students 
but it seemed to have no relation to being a Jew. There were two women 
who expressed that they were average students which again seemed to have 
no relation to being a Jew. 
To What Extent are Subordinates 
Aware of Political Issues? 
To what extent are subordinates aware of political issues is the 
fifth and last issue to be addressed in this section. This issue deals 
with the extent to which one is aware and involved in political issues 
that not only affect one's own oppressed group but other oppressed 
groups as well. According to racial identity development theorists the 
more one is politically aware and involved with one's own oppression as 
well as being aware of the connectedness in the dominant culture's 
oppression of others, the higher the stage the person is in identity 
development. Becoming politically involved may help move one from one 
stage of consciousness to another (Kim, 1981). 
Of all five stages of Asian American Identity Development, this 
(Awakening to Social Political Consciousness) is the most important 
one in terms of changing subjects' social-political consciousness. 
It is during this stage they acquire a different perspective on who 
they are in this society. This new perspective is that they are a 
minority in this society, and that they are not personally respon¬ 
sible for their situation. Although there is some validation as to 
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being a m1nority is squired, 
concept. (Kim, m^PP.^m) "9 Cha"96 in the1> Self' 
Consistent with previously discussed responses concerning racial 
identity development issues, six women's responses to the issue Develop¬ 
ing Political Consciousness suggest early stage response (Kim, 1981). 
Their answers are characterized by expressions like "not knowing what a 
feminist is," having little or no knowledge of the Zionist movement or 
the politics concerning Israel. Nine of the women from the original 
sample responded that they either had no involvement or very little 
involvement in other political movements. The researcher was not look¬ 
ing for a stand on these political issues, rather she was looking for a 
knowledge of what these issues are. As the following quotes illustrate, 
six of the original ten women interviewed had little knowledge about the 
political state of Israel, about Zionism, or about politics in general. 
Q: What political movements have you been involved with? 
R: None. 
Q: What do you know about Zionism? 
R: Not enough. 
Q: What do you think about the Zionist movement? 
R: I don't think very much about it. 
Q: So do you consider yourself aware around the politics concern¬ 
ing Israel? 
R: Not as much as I should be. I'll admit it. 
Q: What political movements have you been involved with? 
R: None 
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Q: Okay. What do you know about Zionism? 
R: Not an awful lot, really. 
Q: Do you consider yourself aware at all around the politics 
concerning Israel? 
R: Probably not as aware as I should be. I—urn—I am not well 
informed on political issues. I generally—urn—I—I’m not ignorant 
of them. I just really do not pursue it because frankly, politics 
bore me. Okay? (laugh) And they bore me, and I —I don't believe 
in a lotta things from the press. I--I really don't. 
These preceding responses lack awareness around issues that relate to 
this woman's identity as a Jew. As will be seen in the following quote, 
her response about feminism further illustrates her lack of awareness 
around issues that concern her identity as a woman. 
Q: Do you consider yourself a feminist? 
R: Well, I think I would like—yes. When it comes to equal pay 
for equal ability. But I don't—I like men to open the door for 
me—I don't want to have to open up the door for my husband. I 
like being treated as a woman. 
Q: Do you consider yourself a feminist? 
R: Not at all! 
Other answers to the question of feminism were: "Yes, I'm a feminist 
but I'm no Gloria Steinem," or "I'm not the bra-burning type." 
Another pattern of response was given by the two women from the 
second sample group as well as the woman who was raised in a predomi¬ 
nantly Gentile area from the original sample. The women from the second 
sample were highly political and involved with all kinds of movements. 
Some of these are Civil Rights, Zionism, Gay and Lesbian Liberation, 
Peace in Central America, as well as the Peace Movement and Anti-Nuclear 
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Energy movements. The following quote illustrates their awareness and 
involvement with many different kinds of political movements. 
Q: What political movements have you been involved with? 
R. Civil Rights, you know, Zionism. Feminism, Gay Liberation 
And I support--um~Central America self-determination. I'm in¬ 
volved with the Women and Law which is a very political, radical 
organization. Deals with racism and sexism and heterosexism and 
the law. 
When asked what it means to them to be a feminist, one woman's response 
was, "women should have the right to self-determine their body, mind and 
spirit." 
Four women from the original sample, whom this author considered 
more politically aware than the other women in the original sample pre¬ 
viously discussed were neither as politically involved nor had the 
political knowledge that the two additional women from this study pos¬ 
sessed. The politically aware women from the original sample had a 
working knowledge of what Zionism was and had some knowledge of what was 
happening politically both in Israel and the world. None of them held 
any kind of membership or was involved in political activities. 
Once again, the woman whose responses were most similar to the 
second sample was the woman who was raised in the area where she was the 
only Jew. Her responses seem consistently between the pattern of re¬ 
sponses from the original sample and the pattern of responses from the 
second sample. Similar to the two additional women interviewed, this 
woman also feels connected to other oppressed groups. A higher stage of 
development is indicated when one can see how his/her oppression con¬ 
nects with other forms of oppression. 
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Q: What political movements have you been involved with? 
t0 nu<;lear freeze effort. But I'm not calling 
y f radical in any stretch of the imagination. I think that 
fami 1 v had:'y0U n0W-a11 ?he civil ri9hts business thltwe -our 
Ind larrh ’hf?U "°W’ lnv?lved w1th that. And we didn't go down 
and march, but we were--always contributed to all those causes. 
It is noteworthy that other racial identity development theories 
state the importance of a political consciousness around issues that 
deal directly with the person's identity. In this study, six of the 
women who were part of the original sample had little political con¬ 
sciousness. In consequence, this researcher feels that such a lack of 
political consciousness reflected or contributed to some of these women 
not having a more developed Jewish identity. 
To summarize, there were two patterns of responses in reference to 
the racial identity development issue, "To what extent are subordinates 
aware of political issues?" Six out of ten women from the original 
sample had responses which were characterized as: 
- Little awareness of what feminism is and/or the movement itself 
- Little knowledge about Zionism 
- Little awareness around the politics concerning Israel 
- None or little involvement in political movements 
For the remainder of the four women in the original sample, three had 
more knowledge of Zionism and a beginning awareness of the politics in 
Israel and the world. One held a more significant political conscious¬ 
ness concerning Feminism, Zionism and an awareness that other people's 
oppressions affected hers. 
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The second pattern of response in relation to this issue came from 
the two additional women interviewed. They were aware and involved in 
issues that not only affected their identities but also the identities 
of others. 
In review there were five issues that related to racial identity 
development that were discussed in this chapter. They were: (1) how 
subordinates view people from other groups; (2) how subordinates view 
themselves as members of social groups; (3) how subordinates are 
affected by their group's social status in an oppressive system; (4) how 
subordinates cope with the oppression directed against them; and (5) to 
what extent are subordinates aware of political issues. Two patterns of 
responses emerged from the data in relation to each of these five 
issues. One pattern of response was from the original sample and the 
other pattern of response developed from the second sample. There was 
also a woman from the original sample who was raised in a Gentile area 
whose responses fell more in the middle of the two sample groups. It 
seems that being raised in a more heterogeneous community produced 
responses that gave more examples of different stage consciousness 
according to Kim's (1981) AAID theory. Those women who were raised in a 
more homogeneous Jewish environment had responses that were concentrated 
in Stages 1 and 2 (Ethnic Awareness and White Identification) of Kim's 
AAID theory. This researcher believes that being raised in a homogene¬ 
ous community was a factor that influenced responses and/or perspectives 
on each of these issues. The final section will address this factor 
which seemed to have had a significant influence in this study. 
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——Ihe Impact of the Homogeneous Jewish Environment 
on Jewish Identity Development 
The factor that seemed the most influential in contributing to the 
patterns of responses analyzed in this study was whether one was raised 
and currently living in a homogeneous Jewish environment. Subjects who 
had spent their lives in primarily Jewish contexts had different re¬ 
sponses from those women raised in more heterogeneous environments. The 
term homogeneous Jewish environment encompasses several characteristics. 
These characteristics consist of the ethnic composition of childhood and 
adult communities and friendship groups. It is also reflected in the 
ethnicity of people in their outside activities, and in the extent of 
their involvement in Jewish related activities and education. Nine out 
of the ten women from the original sample were characterized as being in 
a homogeneous Jewish environment by this definition. 
As the reader will see from the following quotes, these nine women 
were immersed in their culture and ethnicity from as early on as child¬ 
hood. Seven of these nine women grew up in an area which was heavily 
populated with Jews, and Jewish culture, e.g., synagogues, kosher food 
stores, etc. The other two women who were characterized as living in a 
homogeneous Jewish environment had immediate access to what was de¬ 
scribed above. Only one of the women from the original sample was 
raised in an area where she was isolated from other Jews as well as 
Jewish supported activities. The apparent result of being part of a 
community where one feels supported as a Jew is that the subjects did 
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not feel alone or isolated as children. Comments which depict this 
reaction were: 
I grew up in a very small community where all of those friends that 
I associated with were Jews. We almost viewed the children who 
weren t Jewish as freaks. It was almost a ghetto like community. 
I attended elementary school in Queens, New York. In New York 
City, mostly everybody's Jewish. I thought the kids that were not 
Jewish were weird. 
Since they grew up among other Jews they were able to be with children 
like themselves. In fact, nine of the women interviewed from the origi¬ 
nal sample identified 75% to 100% of their childhood friends as Jews. 
In adolescence, nine out of the ten women reported that 90% to 100% of 
their friends were Jews, with the individuals they labeled as close 
friends being all Jews. 
R: I think my peers were mostly people like myself. I think, urn, 
the people that I associated with were in similar situations. I 
think all of us were extremely popular. We were viewed as the 
Jewish group to be friends with. 
Q: So all of your friends were Jewish? 
R: Yes. I wouldn't say all, but ninety-five percent. 
Q: Did you have Jewish friends when you were growing up? 
R: Yes, mainly--I was on a street which was all Jewish, and most 
of the kids on the street were my friends. All my friends were 
Jewish when I was young. 
Those reporting a preponderance of Jewish friends during early childhood 
and adolescence adhere to a similar pattern in adult friendships. 
. . . our outside extracurricular activities always go back to hav¬ 
ing something to do with temple. All of our friends are members of 
the synagogue. It's the central thing in our lives. 
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Eight of the original subjects tended to be active in the Jewish 
youth organizations, e.g.. United Synagogue Youth (USY), and/or attended 
Hebrew School. An interesting aspect about their Jewish education is 
that these women expressed how they enjoyed it. They loved being with 
their Jewish friends, learning about Jewish history, as well as enjoying 
learning the ancient language of Hebrew. 
. . . And in terms of Jewishness my family--we were expected to go 
to Hebrew school until--as long as we lived at home. When we 
graduated from Hebrew school, my parents had tutors for us. So it 
was (laugh) very much out of the ordinary. That was not common. 
And it was just--we all went to Israel on--we were members of a 
Conservative shul; we went to Israel on U.S.Y. pilgrimage. I 
went to Ramah, a camp, with my sisters. So in terms of Jewish 
background it was a very, very warm one, a very positive one. I 
didn't view it as restrictive. I think when you do that, kids 
really rebel against it. I think it was something very positive 
that we all felt good about. It--it was nice. 
Though none of the other women interviewed had private Hebrew tutors 
after graduation, the positive sentiment expressed in the above quote 
was a common one. 
As a result of feeling like an outsider during her high school 
years, since she was one of few Jews in her class, the following woman 
found solace in her religious education. 
\ 
I didn't really have any formal religious training until about the 
fifth grade. And I went to afternoon Hebrew school, which I 
thrived on. I loved it. If they said to memorize—you know, some¬ 
thing--! had it memorized. 
Q: Why do you think you loved it so much? 
R: I think it was my source of identity at that point. That if I 
was called a "dirty Jew" I wanted to know what people were talking 
about. And I got a lot of satisfaction and stroking from the 
people, you know, my teachers and my parents. And so I pursued 
that. I mean, one naturally pursues what one gets stroked from. 
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This woman together with seven other from the original sample were 
actively involved in Jewish youth organizations. The following comments 
are characteristic of the other responses. 
Q. Moving into your adolescent years, how would you characterize 
them? 
R: Very busy. I was involved in USY—that was very big when we 
were growing up. And I was on the National USY board when I was in 
high school. So I would say that high school, my last two years of 
high school particularly I--most weekends I really wasn't even 
around. I mean, I was regional president for USY; so we did a lot 
of traveling. An I'd say that my closest friends were through 
USY--not through the high school or anything like that. And ac¬ 
tually friends that I still keep in touch with. Those were very 
close associations. And very warm ones. And I would say that it 
was a hectic time as—you know, when I was in high school. Just 
busy. I wasn't as focused on my high school, although I was editor 
of the school newspaper, and I did well in high school. But you 
know, my focus in terms of social kinds of things were outside of 
the school. That was not the focus of my social life at all. 
Q: What about socially (during your adolescent years)? 
R: Oh, that was great. Socially, it was fine! Because we essen¬ 
tially had the Jewish Community Center, which was very, very active. 
Still is. Everybody came. I had all the friends that I had grown 
up with. And I kept a lot of them. I keep friends for a long 
time. 
All of the women from the study (12) were exposed to Jewish culture 
and tradition from very early on. According to Kim's (1981) AAID theory 
this may be a contributing factor to one feeling positive about one's 
ethnicity. 
Subjects' attitudes and evaluations regarding their awareness of 
being Japanese Americans varied from neutral to positive. All five 
subjects whose families had membership in all Japanese groups and 
participated in various ethnic activities had positive reactions to 
their Japanese heritage. They experienced much ethnic pride and 
had knowledge of Japanese culture and traditions. The remaining 
subjects, who were not exposed to similar opportunities, felt neu¬ 
tral about being Japanese Americans. They did not have much 
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understanding of Japanese customs, traditions, etc. Likewise they 
were not sure what it meant to be Japanese Americans. 
There seems to be, then, a direct relationship between exposure and 
participation in Japanese ethnic activities and subjects' self- 
concepts and ego identities as Japanese Americans. At this stage 
(Stage I), greater exposure to Japanese ethnicity is related to a 
positive self-concept and more clear ego identity while less expo¬ 
sure is related to a neutral self-concept and confused ego identity 
as Japanese Americans. (Kim, 1981, p. 124) 
While this researcher cannot draw a similar correlation since none of 
the subjects lacked exposure to Jewish culture and tradition, the 
responses seem to support that of Kim's findings that individuals 
exposed early on to their culture seem to experience ethnic pride and 
knowledge of their culture and traditions. 
Many of the women separated themselves from people whom they viewed 
as different from themselves. Sometimes this was done out of anger due 
to feelings of anti-Semitism from Gentiles and other times it was due to 
preference and comfort. In some cases these restrictions were placed on 
them by their parents. In any event, whether the restrictions were 
parental or self-imposed, the subjects, for the most part, did not mind 
the boundaries. Seven of the ten women from the original sample 
expressed their comfort with remaining within the fold. 
By the time I got to high school, I was sick of being number one, 
kept my mouth shut and just took it all. I was given it right 
back. And, um--so I was—I was very—I didn't date anybody who 
wasn't Jewish. And—all high school basketball games, and football 
games were on Friday nights. And I never went. That was my 
choice. I didn't want to date somebody who wasn't Jewish. Urn. 
And on Friday night I went to services. So I couldn't be in two 
places at once. And it was more important to me to be with my 
Jewish friends. So I would come to school and exist. And I would 
live for the hours after anything to do with school. It was— 
those were very rewarding moments. 
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When I was in sixth grade, I remember-- invited me to a 
dance, and my mother flatly refused. I was so excited, and my 
mother--"he invited me to a dance." And she said "You’re not 
going." And I said, "Why not?" "Because he's not Jewish and 
you're not going." And I guess it meant something to me because I 
still remember that now. That was many years ago. My parents just 
didn't allow it. So. There was a boy--there is one other inci¬ 
dent. Went to Worcester Academy. And we became friends and he'd 
come over to visit. And it was a very fun time. We were young, 
thirteen or fourteen. And then he told me was--his last name was 
♦ And he had been all over the world. And just out of 
curiosity, because I was into Jewishness, I asked him what country 
he was in when he was Bar Mitzvahed. I thought it was fascinating 
to be in a foreign land, and asked how it was. Well, it turned 
out that his Dad was Jewish; his Mom wasn't, and therefore he was 
not brought up Jewish. But he called me that night and said that 
he was only joking; he really is--he was brought up Jewish. He 
was trying to cover up so that, in fact, I would see him, because 
otherwise I wouldn't be allowed to. If he wasn't Jewish. So it 
was kind of too bad, because I thought he was terrific; I thought 
he was exciting. My parents wouldn't allow me. 
Q: What effect did that have on you? 
R: I guess it wasn't detrimental because I —I was always dating, 
and it wasn't that I wasn't seeing anybody else. But it was, unl¬ 
it was the only two instances--the only two boys I remember being 
not Jewish. Wasn't--because at that age you want, to go out with 
everybody; you want, don't mind, the limits. But there were 
enough other kids so that it didn't bother me. 
To this day seven out of the ten women continue to be active in the 
synagogue and/or Hadassah (a Jewish women's organization) and continue 
to restrict their associations to only Jews. 
Q: You work at the synagogue a lot too? 
R: Yeah, I do. I'm president of the Sisterhood of the synagogue. 
I'm on the Board of Education here. The other duty of Sisterhood 
president. 
A different pattern of response emerged from the two women from 
the second sample group as well as the one woman from the original 
sample. These three women were raised in a heterogeneous Jewish envi¬ 
ronment. The friends they had during childhood were of a different 
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ethnicity or race. Their bonds of friendship were formed by being 
outsiders. 
Well, I know my mother always thought I was too sensitive. And— 
um—I don't know. I mean, a lotta my friends felt different, too, 
so, it was a real way we bonded as friends. You know, we all felt 
mi sunderstood. 
My friends all came from the poorer parts of town. I mean, they 
were not accepted socially themselves. I mean, you know, kids who 
are eggheads or whatever, the kids who were smarter in any adoles¬ 
cent class are, you know, usually not, um socially accepted. Plus 
the fact that a lot of them were not from the wealthy part of town. 
Their parents didn't belong to the country club. Couldn't belong 
to the country club because they weren't they couldn't afford it. 
These feelings of being an outsider and different led this woman 
from the original sample to attend a college with a significant Jewish 
population. For the first time in her life she had a feeling of 
belonging and a sense of comfort. Having experienced "both sides" she 
wanted life to be easier for her children. She currently resides in an 
area with a large Jewish population. 
I think that I would have to say that as a result of my childhood 
and adolescence, that I wanted to live in a community and raise my 
children in a community that had a larger Jewish population. I 
didn't want my kids to have to go through the kind of garbage I 
went through. I wanted them to have Jewish friends. 
The women from the second sample continue to live among diversity. 
This may be due to the fact that they have had positive experiences with 
people who were different from them so that have helped to reframe their 
own experiences. 
Well, I remember some kind of fight that my sisters had with my. 
parents about--you know, what they wanted to do about being Jewish. 
But, see, 'cause I—for me,, being Jewish is so significant. I 
said that when I was 16, I went to Israel. And then I went back 
when I was 17. And then when I went to college I spent most of the 
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time with Jewish people. It wasn't until I went to graduate school 
that I started to deal with the Gentile world. I had one--non- 
Jewish freshman English teacher who became a really, really good 
friend of mine. She wasn't Jewish. And--she really--I used to say 
to her, "you know, I--I don't know how to be friends with someone 
who isn't Jewish. I don't know if I can trust you." I figured 
that was real critical and a real turning point for me to let her 
in. 
The idea of being with one's own kind correlates with early stages 
of racial identity development according to Kim (1981). It is signifi¬ 
cant for the Asian American and perhaps Jew to immerse herself in her 
own culture so as to begin to feel positive about her subordinate iden¬ 
tity. All (12) the women in the study spent significant time with only 
Jews. For many of these women this was accomplished by going to Israel. 
Due to the parallel institutions that the Jews have been able to create, 
staying within the fold or in this "stage" may be easier for Jews than 
for other subordinate ethnic or racial groups. 
It is important at this time to note the dual nature of being 
raised and remaining in a homogeneous Jewish environment. Though there 
are what may be seen as limiting or negative consequences in the 
responses, i.e., non-acceptance of differences, remaining isolated, 
minimum amount of political consciousness, etc., this behavior also has 
a positive side which will now be addressed. 
Since Jews have been discriminated against, persecuted and ostra¬ 
cized, these women have created for themselves and their children what 
seems to be a loving, supportive and safe environment where they can be 
who they are. The homelife, family, traditional values and being 
involved with parallel institutions that are specifically for Jews, 
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i.e., Hebrew school, the Jewish Community Center, have always been a 
central part of the Jewish culture. And though these women may have 
chosen to live and be involved in a more homogeneous community, they 
express a strong and positive feeling of their Jewish identity. Passing 
the values, tradition, religion and culture of Judaism onto their chil¬ 
dren is a common goal for them all. 
Oh, goals for myself? I think the primary one right now is that 
I--that I hope that I'd be a good parent. I don't want to just 
instill some Jewishness in my child. I want him to feel the same 
excitement about learning to read Hebrew, and realizing that I--I 
understand what I'm saying is incredible. I want him to feel the 
same excitement of suddenly realizing that--the root of the word 
that he learned in Hebrew school is the same root of the word that 
he's learning in the newest Israeli song. I--I want him to feel 
excited about his Judaism. I don't want him to feel it's a drag. 
I'm concerned about that because I think that the Conservative 
Jewish community had done almost nothing to bring up children. 
Well, I feel Jewish first. Okay? I really—I guess I would phrase 
it this way. Every person requires or should have some frame of 
reference by which he values or evaluates things as they happen. 
Mine is a Jewish perspective. I see things Jewishlv. And I--I 
take being Jewish as a privilege, as something that is very impor¬ 
tant to me. And it really has tremendous bearing on everything 
I've done. I mean in terms of my associations, in terms of how I 
view political issues, in terms of how I view many things, I see 
them Jewishly. And I consider that very positive. 
In conclusion, being raised in a homogeneous Jewish community may 
not produce what may be called racial/ethnic identity development stage 
growth. Specifically, the women from the original sample may not be 
actively involved in political issues or see the connectedness of their 
oppression with others or even be aware of their own oppression. They 
do, however, exhibit a seemingly positive Jewish identity and wish to 
pass this heritage onto their children. 
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Nine of the women from the original sample were raised in a homo¬ 
geneous Jewish environment. These women exhibited a similar pattern of 
response throughout the five issues that were previously discussed. 
Their responses seemed to correlate with responses of individuals in 
Kim's (1981) early stages of Asian American identity development. Two 
women who were added to the study were raised and were currently living 
in a heterogeneous Jewish environment. They formed another pattern of 
response which seems to correlate with later stages of Kim's (1981) 
racial identity development theory. The woman from the original sample 
who was the only Jew in her area and is now currently living in a sup¬ 
portive Jewish environment had responses that fell in between the two 
sample groups. 
Conclusions 
Though stages of racial identity development for Jews, similar to 
the stages found in Asian and Black identity development theories, were 
not able to be identified, an elaboration of what may produce stage 
development as well as a more detailed account of early stages of racial 
identity development did occur. More specifically, there seems to be 
some matching with what may be early stages of identity development for 
Jews to that of early stages of a racial identity development theory 
(Kim, 1981). These similarities are: the need to be with one's own 
group for a period of time; ways for developing self-esteem, e.g., aca- 
demic achievement, heavy school involvement, etc.; not being aware of 
one's own oppression. The one main difference that continually occurred 
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for all of the subjects was the continual pride that this population 
felt as Jews. Unlike other racial identity development theories, 
periods of self-loathing, inferiority or self-hate did not appear for 
this population. The final chapter will expand on some of these conclu¬ 
sions. 
CHAPTER VI 
SUMMARY, QUESTIONS, IMPLICATIONS AND RECOMMENDATIONS 
This chapter begins with a summary of this exploratory study. Also 
included in this chapter is a discussion of the questions that this 
study raised. Implications for further research and implications for 
Jews, counselors and educators will be discussed as well. 
I. Summary 
The purpose of this study was to see if a model that described 
Jewish Identity Development could be developed. Ten Jewish women resid¬ 
ing in a suburban area and all identifying as both Conservative Jews and 
second or third generation Ashkenazim Jews were interviewed. Findings 
from this study did not reveal a sequence of development within this 
population that was similar to the stage development found in Asian 
American Identity Development (Kim, 1981) and/or Black Identity Develop¬ 
ment (Jackson, 1976). What emerged was a continuum of responses in 
relation to racial identity development. Using Kim's (1981) model. 
Stage I being to the far left of the continuum and Stage V being to the 
far right, most of the responses fell to the far left, i.e., early stage 
of racial identity development. As a consequence this researcher was 
unable to identify a model and/or process(es) of identity development 
for Jews. 
The five racial identity development issues that were addressed in 
this study and that are used as a basis for research questions and data 
115 
116 
analysis were: one, "how subordinates view people from other groups," 
i.e., how did the Jewish women from this study see individuals from 
other ethnic and racial groups; two, "how subordinates view themselves 
as members of social groups," i.e., how did these women perceive them¬ 
selves as Jews as well as perceive other Jews; three, "how subordinates 
are affected by their group's social status in an oppressive system," 
i.e., how did these women perceive the oppression directed against 
themselves and others due to their Jewishness; four, "how subordinates 
cope with the oppression directed against them," i.e., what did these 
women do to compensate for feelings of inferiority that may have 
occurred because of their subordinate ethnic status; and five, "to what 
extent are subordinates aware of political issues," i.e., how politi¬ 
cally conscious were the women in terms of issues that deal directly 
with their social identities, e.g., as women, as Jews. 
After an initial analysis of the data from the original sample two 
additional women were added to the study. These women differed from the 
original sample in that they were raised and were currently living in 
areas that were not primarily Jewish. These two additional interviews 
did give an indication of a sequence of development similar to Asian 
American Identity Development (Kim, 1981) and/or Black Identity Develop¬ 
ment (Jackson, 1976). 
What consistently emerged from the data were two patterns of re¬ 
sponses related to the five issues of racial identity development. One 
pattern of response developed from the original sample while a different 
pattern of response developed from the new sample. In addition, there 
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was a woman from the original sample that was raised in an area where 
she was the only Jew and at the time of her interview resided in an area 
with a large Jewish population. Her responses consistently fell in be¬ 
tween the two patterns which emerged from the two sample groups. 
After the data were analyzed it appeared that exposure to diversity 
increased the likelihood of a different pattern of response than if one 
were to remain closely and consistently associated and identified with 
members of one's own group. This pattern of response was typified by a 
higher degree of acceptance of people who are different, an awareness of 
the oppression of one's own group, a realization that one's oppression 
connects with the oppression of other groups and there further appeared 
a certain level of political consciousness. 
It is believed, by this researcher, that a model was not able to be 
developed that was similar to other racial identity development models, 
i.e., Jackson, 1976; Kim, 1981, because of" insufficient diversity among 
the sample. That is, nine of the ten women from the original sample 
were raised and were currently living in a homogeneous Jewish environ¬ 
ment. Their responses to the issues concerning racial identity develop¬ 
ment produced a pattern of responses different from the new sample. 
This pattern was typified by a lesser degree of acceptance of people who 
are ethnically and racially different, a lack of awareness and/or 
naivete around their own group's oppression, a critical ness of other 
Jews who did not practice, believe or hold similar values to themselves, 
and little political consciousness around issues that affected their own 
identities. Being raised in a more heterogeneous community seemed to 
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produce responses that fell more throughout the range of stage identity 
development than those raised in a more homogeneous Jewish environment. 
This researcher believes that being raised in a homogeneous community 
was an overriding factor that influenced each of the five issues con¬ 
cerning racial identity development. 
II. Questions That This Study Raises 
While a model of Jewish Identity Development did not emerge from 
this study a number of significant questions do become apparent when all 
data is viewed. Each question will be expanded more fully. 
There are five main questions that this study raises. These ques¬ 
tions are: (1) to what extent does class play an important role in the 
results of this study? (2) what does exposure to diversity encompass? 
(3) to what extent do these women's Whiteness play in the results of 
this study; (4) to what extent would an Ethnic Identity Development 
theory be more appropriate than a Racial Identity Development theory; 
(5) what are the implications for Jewish religious policy that emerge 
from this study? Each of these questions will be addressed in this 
section. 
Class was not included in the design of this study as a variable 
warranting attention. However, the homogeneity of the subject s class 
background raised questions about the extent to which class provided 
privilege which buffered overt anti-Semitic experiences. Whereas the 
Jewish experience historically has been of a people in Diaspora and not 
in a place of economic advantage, the economic advantage experienced by 
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these subjects may have given them an enhanced sense of belonging. In 
addition, the economic benefits may have also given them the means to 
design their environment to be one in which they had both physical com¬ 
fort and the Jewish community. 
The second question, "What does exposure to diversity encompass?" 
has several levels. There is a significant indication from this study 
that there is a need to be with others, not only those who are ethnical¬ 
ly and racially diverse, but also Jews who manifest their Jewishness in 
different ways. Diversity includes the opportunity to develop close 
relationships with others who are not similar to the individual. Mere 
exposure does not necessarily lead to acceptance or understanding of 
difference. Indications from this study are that when contact included 
an interpersonal relationship with someone who was different from the 
subject, barriers were crossed. 
The concern that this issue raises is the delicate balance between 
acceptance and appreciation of diversity and assimilation. Encouraging 
diversity, i.e., the development of relationships with people who are 
ethnically and racially different, may contradict Jewish survival. It 
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may be that the already high intermarriage rate would increase even 
more. Is there a price that Jews will pay to become more accepting of 
other Jews as well as other ethnicities and races? 
The issue of race and the extent to which these women's "Whiteness" 
shelters them from Jewish oppression and gives them privilege was not 
addressed in this study. Did being perceived as a member of the domi¬ 
nant racial group in this country buffer the effects of Jewish 
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oppression from these women? Would Jews of other races experience anti- 
Semitism differently? The larger question then is raised, that being 
the very question of whether Jews are "privileged" in this society due 
to their "whiteness" or whether this reflects the historic position of 
Jews as in-between other groups and not fitting in anywhere. In this 
country different functions might define Jews differently. For example, 
White supremacy organizations identify Jews as race and Jews are there¬ 
fore a target for racially triggered hatred. Groups representing 
racially oppressed people consider Jews as members of the racially 
oppressor group. While these are not parallel abominations they do 
point toward the ever precarious and hard to define place of Jews. 
The fourth question to be considered is in regard to an ethnic 
identity development theory. For the purpose of this study Jews were 
defined as an ethnic group. Due to the lack of literature on ethnic 
identity development, racial identity development theory was used as a 
basis for developing the study as well as for the analysis of the data. 
As the findings indicate there seem to be differences between ethnic 
identity development and racial identity development. A significant 
difference that became apparent in this study was feelings of pride the 
women continually felt with regard to their ethnicity. There were no 
responses of self-hate or feelings of inferiority with regard to their 
Jewishness. This researcher believes this may be due to the fact that 
ethnic groups are not oppressed the same way as racial groups. As a 
result, one can choose not to deal with one's ethnicity for an extended 
period of time. However, one cannot avoid dealing with one's race. In 
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regard to this issue, the oppressor/White identity theory of Hardiman 
(1982) as well as the oppressed racial identity theories of Jackson 
(1976) and Kim (1981) state that all racial groups, i.e.. Whites, 
Blacks and Asians go through a period of discomfort with their racial 
identity. This contention does not seem to hold true with regard to 
ethnic identity development as evidenced in this study. Therefore, it 
may be that a model for ethnic identity development would differ from a 
model of racial identity development. 
The final significant question that this study raises concerns the 
implications of the study's findings on Jewish religious policy. The 
women from the original sample do not seem to be accepting of difference 
yet these are the women who are committed to carry on Jewish life and 
pass this tradition on to their children. Furthermore, they have chosen 
to live in a homogeneous Jewish community. The data reflects that they 
have limited acceptance of people who differ from them ethnically and 
racially. In addition, the responses from the women of the original 
sample show intolerance of Jews who practice in a different way from 
them. The women from the second sample who were accepting of people who 
were ethnically, racially and religiously different from them were not 
raising families and not imbuing children with Jewish tradition. These 
questions then arise: Does the acceptance of diversity jeopardize the 
survival of Jewish life? Can one accept and applaud difference in 
others and still feel strong in one's identity? 
Jewish policy has sanctions against marrying non-Jews. The Jewish 
family and Jewish continuity are highly prized. The participation in 
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Jewish communities and contributions to Jewish charities are promoted. 
These women, from the original sample, are very responsive to the call 
to fulfill their obligations as Jewish women. Does the Jewish policy 
that served in earlier times still serve today? To feel pride in one¬ 
self and one's heritage is important and it also seems necessary to 
appreciate and be sensitive to the struggles of others. The findings 
from this study show that the women from the original sample express 
pride in themselves and their heritage and seem to have a limited toler¬ 
ance of accepting others. 
The foregoing are some of the significant questions that this study 
had raised. The following section deals with the implications this 
study has for Jews, counselors and educators. 
III. Implications From This Study for 
Jews, Counselors and Educators 
Earlier, in Chapter I, it was stated that this study would have 
implications for Jews as well as educators, counselors and anyone work¬ 
ing directly with this population. At this time this author would like 
to discuss what those implications are. 
To begin with, Jews may find comfort in the fact that others seem 
to go through a process of Jewish Identity Development that can be both 
confusing and painful. Knowing that others may struggle and question 
could alleviate discomfort and feelings of alienation in this process. 
Furthermore, counselors and educators working with the Jewish popu¬ 
lation can encourage Jewish identity development. Based on the findings 
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of this study, i.e., developing significant relationships with people 
who are different than the individual, may increase the likelihood of 
the acceptance of others, a higher level of political consciousness, 
etc. It seems that providing activities that enable Jews to develop 
relationships with people who are different than they and to encourage 
the richness and appreciation of diversity may help to promote Jewish 
Identity Development. 
IV. Implications and Recommendations 
for Future Research 
Though this study was not able to identify a model of identity 
development for Jews similar to Kim's (1981) and/or Jackson's (1976) 
racial identity development models, it is still a valuable contribution 
to racial identity development theory. This study expands on charac¬ 
teristics of stages of racial identity development and suggests possible 
ways of enhancing what is called identity conflict, i.e., creating a 
more diverse environment for individuals. Since racial identity devel¬ 
opment research is relatively new, contributions such as this may be 
considered valuable. 
In addition, an examination of the present study has enabled this 
researcher to recommend the following suggestions to other researchers 
who may wish to further explore a model for Jewish American Identity 
Development. 
First, based on the findings of the present study, the sample popu¬ 
lation should include more Jews who were raised and currently living in 
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a heterogeneous community. More specifically, it is important to in¬ 
clude subjects similar to the women found in the original sample of this 
study as well as individuals who have a diverse life experience. This 
may increase the likelihood for stage diversity. 
The second suggestion deals with the initial contact of the sub¬ 
jects. As this researcher became clearer on what she was looking for in 
relation to identity development she was able to explain in more detail 
what the study was about and what information the questions sought. 
Therefore, when this researcher contacted the second sample she ex¬ 
panded her initial presentation and consequently believes that this may 
have helped to aid in obtaining subjects that were better able to 
reflect on their experience as Jews. 
True to its exploratory nature, this study raises more questions 
than it answers. Some of these are: Is there a model of Jewish Iden¬ 
tity Development that is similar to Jackson's (1976) and Kim's (1981) 
racial identity development models? If there is a developmental model 
will it be the same for all Jewish groups, i.e., Ashkenazim, Sephardim, 
Falasha Jews, German Jews? Are there gender differences in response to 
issues of Jewish Identity Development? That is, will Jewish men experi¬ 
ence the same process of Jewish Identity Development as Jewish women? 
Another promising area of study may be the effect of the social environ¬ 
ment on Jewish identity, vis-a-vis the effect of different types of 
neighborhoods during the formative years. 
The foregoing questions are potential topics for future research in 
the area of Jewish American Identity Development. What is evident from 
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this researcher's literature review is that little information is avail¬ 
able on this process. The present study should be considered only as a 
beginning exploration. Its purpose was to open up inquiry and dialogue 
around the issue of Jewish identity development. It is the hope of this 
researcher that this study's results will stimulate further research in 
this area. 
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APPENDIX A 
Pre-Interview Form 
This is to confirm our upcoming interview on 
at ____• I sincerely appreciate your willingness to 
be interviewed for this research project. 
As I stated to you on the phone, this interview will center around 
your personal experiences of growing up in the U.S. as a member of an 
ethnic minority group in general and specifically around your experi¬ 
ences of identity conflict and its resolution. 
In order to facilitate our upcoming interview, I am requesting you 
to fill out the following information prior to our scheduled meeting. 
Where and when were you born? _ 
Where were your parents born? Mother  
Father _ 
How many brothers and sisters do you have? Brothers 
Sisters 
Where do you live now? _ 
What is your occupation?  
What level of education have you received? 
Do you have a family of your own? _ 
If yes, how many are in your current family? __ 
Where did you attend school? (Specific names are not necessary, 
but city or town is important.) 
Elementary 
Junior High 
High School 
College/University 
Graduate School 
Years 
Years 
Years 
Years 
Years 
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In addition to answering these questions, you may want to think 
about some of the events and people that have played an important role 
in your life, and how they have influenced the way you saw yourself. 
7u* * warij reassure y°u that both the information you give me on 
this sheet and the contents of our interview will remain CONFIDENTIAL. 
I will take careful measures to protect your anonymity throughout this 
research project. 
I very much look forward to talking with you in person and, once 
again, am grateful for your sharing your valuable time and experience 
with me. 
Sincerely. 
Andrea Kandel 
APPENDIX B 
INTERVIEW GUIDE 
The following interview questionnaire has been adapted from Kim's 
(1981) dissertation on Asian American Identity Development. 
Demographic Characteristics: 
When were you born, where? Where were your parents born, mother? 
father? What generation of American are you? How many siblings are in 
your family? Where do you live now? What is the ethnic composition of 
your present community? What is your occupation? What is your level of 
education? 
Community Characteristics During Childhood and Adolescence: 
Where did you attend school (elementary, junior high, high school)? 
What was the ethnic composition of these schools? Your neighborhood? 
How would you describe the area where your grew up? How would you 
describe your home life (relating to Jewish religion/culture) during 
your early years? 
Experience During Adolescence: 
How would you characterize your adolescent years? What were some of the 
significant events or crises you recal during this period? How did you 
resolve them? Who were the significant people in your life during that 
time? What was your relationship to them? What was your perception of 
their feeling and expectations of you? How did you react to these? 
What did you do? What beliefs and/or feelings did you have about your¬ 
self? your peers? What ethnicity/religion were the majority of your 
friends? What were your goals during this period? 
Experience of Identity Conflict: 
Did you ever consider yourselfas "different" from the other kids? How? 
When did you first realize you were different from other people? How 
did you feel? What did you think? What effect did this have in your 
life, your feelings about yourself, you family? Were there other criti¬ 
cal events that you recall in terms of your encounter with your Jewish¬ 
ness? What were your goals during this period? What did you think of 
Jews? How did you feel about being Jewish during this time? In what 
ways did these feelings translate into behavior? How would you charac¬ 
terize your behavior toward Gentiles, members of other racial and ethnic 
minorities, with other Jews? When did these change? What was the 
event? What did you think, feel, do? Who were your'role-models and 
significant people in your life? In what ways did these people imp 
on your attitude and behavior about yourself? Did you ever wish th^1 
ySu were not a Jew? How come? Do you believe that you had o adopt ny 
Christian values in order to make it in this society? Do you feel that 
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you have had to reject any of your family's values in order to make it 
in this society? What were they? Did your parents ever convey to you 
how they felt about being Jews? What did you feel? How was this con¬ 
veyed? In what ways would you say these events, behaviors, attitudes of 
yours represent identity conflict over being a Jew? How were you able 
to resolve these identity conflicts? What did you do? 
Political Consciousness: 
Were you ever aware of any of your family members having encountered 
discrimination because of their ethnicity or religion? How did they 
deal with them? Do you believe that you have ever experienced discrimi¬ 
nation because of your religion? Do you see yourself as an ethnic 
minority? When did this feeling first occur? Who or what were the 
person(s) or event(s) that helped to gain this perspective? What poli¬ 
tical movements have you been involved with? How did that happen? What 
do you know about Zionism? What do you think about the Zionist move¬ 
ment? Do you consider yourself aware around the politics concerning 
Israel? Do you consider yourself a feminist? In what ways? What 
effect do you think your involvement in other political movements has 
had on your attitudes about being a Jew? 
Jewish American Identity: 
Do you identify as a Jew? What does it mean to you to have an identity 
as a Jew? Has this meaning changed over the years? How? What do you 
think are the contents of Jewish American identity? How are they 
expressed behaviorally and attitudinally? Would you say there is a 
relationship between resolution of identity conflict as a Jewish Ameri¬ 
can and acquiring a Jewish American Identity? What is the relationship? 
What do you view to be significantly different about your background and 
experience which allowed you to develop an identity as a Jewish American 
woman? What do you like and appreciate about yourself in general? 
Could you describe what it is about you personally which has made it 
possible for you to develop a positive self-concept as a Jewish woman? 
In looking back, are there one or more significant events that you feel 
played a crucial role in achieving a Jewish identity? What would have 
been helpful to you in this process? 

